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PROGRES AND* CAUTLON ‘ .
s e

~

, The Pattern of Hea]thfu] Eiving Prog;ct was a curr1cu1um

.?%. deve]opment effort funded by the Texas Commission on
. fi (dcoho]1sm The guides were wr1tten3 subjected to two‘
; B pitotings and carefully evaluated for cbntent{Aﬁrade’ .
dp%roﬁriateness,_and pupil effectiveness. . )
' .'\Besause th1s is a velues based curriculum attempt1nghi;\
' effect attitude and behaV1ofp1 changes in pupils tegarding
;‘ dec1s1ons 1mportant to youth, the‘¥atggrn of Hea]thfu] .

L1v1ng staff does not recommend the use of these gu1des

' w1th0ut the requ1s1te teacher preparat1on Affective

S teach1ng skills and att1tudes are imperative if the results.

e

the p?OJect obta1n€d from p110t1ng,can be expected from

. '

P

. 'others who use the ‘material.

PR

- . ' R

. ThHe staff recomﬁende these mater{éls not be used daily,

N but rather §baged~to\eoler a semester of time.  Materials
- . -~ \ . r~ o K
are avai]zb]e for .grades kindergarten through eight.

.
s

3 L -
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The focus1ng goa] of a values-based curriculum 1s the

v
development in children of a positive se]f-jmage.’ This .- .
will set.the pette?n for utilization of decis{en ﬁaking

L _prqcesses‘whieh are necessary in a democratic society.‘ If
tH{s is.kebt_in mind and teachers are properly trained, we

Lowild havés taken cne further stép in humanizing education.

. Shirley E.-Rose, Ed.D - v ' .

. - e v

. *Projegt- Caordinator . '
N L. ‘ © o vii
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Harris County erartment of Education conceptualized "Patterns
of Healthful Living" curriculum design under the following

prémises:
. ¢ A W
+ 5 1.. Belief in the supreme worth and individuality of each
pupil. ) X ' -

. _ S
2. Belief that each person.should be afded by educational
= institutions in attaining his potential as'a human being.

3. Belief that each pe?son should be aided by educational

T . Tstitutions f fective ‘participation in a democratic
society., ) - -

- ¢ L}

4. Belief that each person can become the person he wants
+to be and function more effectively in a free society if
he 4is h@TQ39 to develop a personal rational ‘value system.

-

5.. Belief that>one of the important functions of a school 1n
% a-frée society is to help pupils develop and clarify a

. . personal beLief syst%p.
[ . . - g .
5 6. Belief in a value-based education program as the effective
means of gssisting pupils inte. becoming a "rational
thj ," "self-actualizing" individual. -
Goals . . . C

The fo]]%wiﬁé broad god]§ were 1dentified 1n order to

“f4cilitaté the ultwmate~aim of the program as outlined in
/ . the proposal to the Texas Commission on Alcoholism: . "The
. " uyltimate aim will.be to have an ongoing program which can

be offered to orgqnjzations throughout the state, a.program
‘which’produces individuals with the-ability to make responsible
judgments on their lifestyle."”
8
) - The'program attempted the fo]1ow{ng:'
1. Assist~pupils in the-development of a more positive

. ! self-concept which helps individuals achieve a more
7 rewarding, enriched life.

10 .-
ERIC ~ S
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Ass1st pupilsim the development of rational th1nk1ngp
processes necessdry to effective functioning in a free
society. )

Assist in the development and refinement of inter and
intra personal skills necessary for individual and group
effectiveness. ' : ’

. . N 3-5 ¥ -
Assist in helping the child understand the values of the
soc1ety in which.he lives and participate effectively~in
that ‘society. ‘

,A§s1st in deve]opment of a personal and soc1eta] va]ue

system, which 1nvo]ves . '

A. Understanding how a va]ue*?ystem evo]ves AR

B Appreciation of value systems operat1ng “in a multd- -

- ethnic s%g1ety N

C. Experiences in examination of values both persona]
and societal.

D. Experiences in resolution of value conflict and
value clarification. both personal -dnd soc1e§g%,~\¢

(}
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INTRODUCTION . . :

SETTING THE STAGE FOR LEARNING

This curriculum is entitied “Touching Lives" since it was
designed’to help pupils see the relationships among members.
in our’society, how our decis{ons and actions affect the .~
lives of our fellowmen, add thé influence which each of us

¢ .
has on the lives of others. . :

The exc1temQ§t which you, the teacher, 1n3ect 1nto each
L)

1esson will determine the sugcess of these 1essons The
atmosphere wh1ch'you estab11sh at thesvery outset of the value

study will be of utmost importance. x

A very positive and uplifting attitude must prevail inthe
classroom durjng these sessions™ It is imperdtive that each

child-feel comfortable in talking with others about emotians

and values. The maJor activities of each lesson are d1scuss1ons

about reactions to, value. If ch11dren feel embarrassed or
hesitan% aﬁaut expressing themselves, the very heart of the

4

gourse will be_removed.

The major value cateQSR{es considered in' these lessons are
ligted and identified .belows
A. Affection: Love and ¥riendship that you have for

. 2 other people _and that you fee] they have
l or should have for\zou

B— Respect: Courtesy and admiration that you have
&<:; ' for other people and they have for you.
IHaving someone that you look up to.
~ . ) . xv © 13 .)
A i - ' i : \: . ’ '
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€. Skill:

Enlightenment:

ower:

F. Wealth:

G. Well-Being:

s

H. Rectitude:

-

-and the ability to make other people

The ability to do things well and to
feel that you can do them well.

Your ability to understand what things

‘mean and using your knowledge to help

you .do ‘the things you -want to do.

The ability to control your own behavior

see your point-of-view and do what you -
would like them to do. Being able to
. make your own choices based on good

information.

Wanting or needing money or the things
that money can buy, such as food,
clothing, shelter. .

An inner feeling of contentment, health,
inner-peace and happiness. HNot being
sick, worried, upset or unhappy.

Knowing what is right and wrong for
yourself. ©Keeping one's promises and
being honest and just. One who 15
responsible ana can be trusted.

The eight "universalities" or categories of "needs and wants”

PN

were‘defined'by D’ Harold Lasswyl)

basic values sought by all men in all

%

——

nd his followers as being

known cultures and

-adapted%inr eduggtional use by Rucker, Arnspiger, Brodbeck, and

dthers.

THE LESSONS

’—-\;//'
S
Story

The value concept for each lesson will be established through one

of the following media:

cassette, filmstrip, or

a story, record,
. ' - f

éet of study prints. éui]dtpgxupon thﬁs foundation, the teacher

will launch quickly and smoothly into thiﬁlii;ning experiences

and guiding questions.

.

) \
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LEARNING EXPERIENCES i
Each lesson outlines far more learning experiences than can
b possibly be completed within the suggested time: The teacher
1s;requested to be selective 1n employing those experiences which
. are most appropriatg for the mapgrity'of his pupils.
Activities which are included in the learning experience sec.ion

of this manual are:.

»

DISCUSSION GROUPS im BUZZ GROUPS (Teams) -

Many lessons request thf division of the c]ass 1nto4j9ur o five
small groups for d1scu551on of key questions or the fulfilling

of assignments. - . ' .
: '\ i ‘__,//‘ ¢

It is recommended that the mémbership of these groups change

frequently. It fs strongly urged that a rotation basis be -

established the first day of the course so thdft a new leader and

—

secretary for each grouP are chosen daily. Each person has a

i
turn in these leadership roles.

. _ ' : GROUP REPORTS

-

The teacher will assignp discussion groups with a leader and

. c, &
secfetary. Often fhe group answers questions. Frequently, the
% B

group is given a task such as "list reasons why ‘ :

"Compose a set of things you wou]d do," "make a chart..., etc.

////////’féch group members prOJects his 0p1n10n and be]]efs Each
contributes to an art activity so that a total effort becomes a
group reporf.

. . < ) ' .
HYPOTHETICAL SITUATIONS . -~

.- °
The teacher tells an imaginary story. The.purpose is to give

o pupils an opportunity to consider gﬁat they would do if the
‘ J

Xy -

1 Text Provid c | L - ¢ Ll .
- R
* 13




T ! ~ " -y
N . -‘
. . >

. . / B
incident really happened in their lives. What response would

Ehex make? How would theipffgin to'face~and'§olve sﬁch a probleﬂi

THE PUBLIC INTERVIEW
L 1
This method provides the interviewar an opportunity to express
\//Qis thoughts and ideas honestly; it gives the class a chance to
)ehrn to listen emphatically and non-judgmentally, and it gives

the teacher an opportuniﬁy to help all students td be supportive

of each other as values are clarified.

UNFINISHED SENTENCES OR OPEN-ENDED QUESTIONS
. ‘5 ’ @
Pupils e asked to ctomplete sentences which are structured to
help the child reflect on attitudes and beliefs. Children of-ten

. list their likes, dislikes, fears, concerns, and hopes.

ROLE-PLAYING
Deﬁonstrati&ns to clarify and reinforce concepts may be
accomplished if actors feel free to live their parts without
fear of critipism or taunting by the audience. ‘
Role playing gives pupils opportunities to assume new identities
in temporary situations. The teacher establishes the role-
playing situation with stnuctg;fnby choosing. participants
and describing the plot. The teacher's job is to keep the
pace lively, so that action does not drag and actors do not
get silly or off the topic. 1[It is a good approach to change
actor's roles in the middle of the play to see the incident

through the other person's eyes.
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) RELATED 'ACTIVITIES TO REINFORCE CONCEPTS . | ‘
In many lessons the writer has also included such activities

as songs, poems, crossword puzzles, hidden word puzzies, and

matching games. Each was selected or created to reinforce the

value concept for a specific--lesson.

fhgﬁtea&her knows his students, their sensitivity and response¢

—~——— to each lesson,,and their reactions to various types of assignments.

Use the reinforcing activities, as time permits, to the greatest\
motivation for your boys and girls. ' l - .

These suggestions are made for your use: ®

Set up a 5g§rning cent;r for valuei. A table or'shelf.in your

room could Serve this need. Pupils could go to €Fé center upon
completion of other subjects and ;:signments. Use the materials
independently, either individually or in small groups. These &

materials, listed in lessons, tould be inc]uded:

1. Books

2. Filmstrip ,
. 3. ‘Cassette taﬁe to review

4. Film
5. Crossword puzzle
6.- Hidden word puzzie ' '
7. Matchind game
8. Rank order
9. Sentence completion

‘ero. Lo]]ege supolies r

11. Art supplies ' |

.
. 12. Poems - read 1
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-

Assign as seatwork to be worked upon compietion of other subjects.
Aséiqn as hégswork to be returned and discussed the following day.
Use free moments as they occur during the day, i.e., between
(other°gubjects, while waiting for lunch, dufing snack break, to

read a poem, learn a song, work a puzzle. ' L T

EVALUNTION'- ’
An evaluative exercise is to conclude each lesson.
In all z;ses this will.-be the Fevelation of the child's -
individual reaction to the value studied. In some }essonsﬂ

the child is promgged that no-one will read his evaluation-

¥ , .
His confidence must be strongly: reinforced. . : '
. must N

F
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LESSON 1) - TO BE HONEST

Purpose ™

To help pypils Tearn that to live a life of honor involves-
conducting oneself in a. responsible way according to .the
situation. .

»

-~

L)

: ‘Concept: ‘
Responsibility Q;% o *

Honesty

¢« €

Prerequisite:

"{,gb .
Pupils should be préepared to %&rtipipaf@ in such group
processes as debates and discussions.
&

Fdr this and other lessons to be effective, pupils muyst
understand buzz group procedutes. - '
~!Sométime before, but not during, this first lesson conduct

3 practice buzz group: L

.~ Select a group, topic, leader, and secretary.
. Lef the class wateh this group work. Help the
# leader call on_each group member for his contribution
;to' the topic. ~ Help them 1Earn to discuss freely,
. . stay on the topic, and prevent a few from dominating.

[}

Keep the lesson(s) moving briskly: \

Terminal Objective:

-~

L4

n .
Duriﬁ% the week pupil will demonstrate his undérstanding

of living honorably by makingfﬁbme decision which involves
right-wrong, honor-dishonor. -

Enabling Objective:

» . . , .

Ve 1. "Pupil will identify traits he believes representative
of-an honorable petson.

2. Pupil will write traits which he feels an honorable
person would not have. .

> 14

. .
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) 3. Pupil will verba]]y exp]a1n how Marilyn felt ahout Her “« .
. . role as a Girl Scouf and her responsibility to ]1ve the
.Scout Pramise ang the bcout Law.

4. Pup11 will analyze the story characters and events in
* order to explain the actions of the two g1rls at the
slumber party. .

5. Pupil will 1ist the ways in which the prank affected the
person or property of others. y
@ Learning Experiences: o i
’
1. The story today is about a troup of Girl Scouts on a
slumber party the night Before a special parade. Read
//’ " the Girl Scout Law and the Girl Scout Promlse b
Ask: Nhat is the f1rst 1aw7 (Honesty) R
*2. ‘Ask: What is honesty’ /,/ -
List def1n1t1ons of honesty on the chalkboard or pupil's
- papers. Pupils will 1ist traits they believe an

honorable person would or would not: have oL

Note to Teacher: The following will be he]pfu] in
¢larifying pupil's definition and d1scu5510n of honor

Honor refers to personal 1ntegr1ty. A person of
honor is a person who is responsible and can be-
counted on (depended upon) to do what he believes
. 1s right. «
Honor is not to be confuged with reputat1on A man's
reputat1on is what others$ think he is. A man's
honor is what he is - at all.times - observed or
unobserved. Whether anyone sees or finds out, an
’ honorable person does what ‘he knows to be the r1ght
thing. “
‘ ) On my Honor: ' When a person lives up to the trust ..
e that others have in him to do what he believes is
: right and dependab]e, he has a atnpng sense of
. : honor . e

3. Listen to the story "To Be Honeét."

4. Discuss the following questions: . ) "

g .
» ' v

A. tht happened in the story?

-

I e

_nahi
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o

B. Honesty was expected frdm which girls {h the story?

v

C. Why did they e;ﬁtﬁ??Marrlyn to be ‘trustworthy?

D. What were some other reasons Marilyn was so well
~thought of?

-
Al -

E.* Who do you expect to 1ive a lifetof honor?.
4 . v

Should some pérsons be expected to live more
honorab]y than others? Why or why not? .
G. Do. you believe those persons (Question F) are ,ever
Yempted to be dishonest? i
\ -
H.- What d1d .Marilyn use to help her live honoraﬁ]y?

I. Nhat do you use to help you live an honorab]e 11fe?
J. How did M); Stevens feel?

1
K. Has anything like this ever happened to you? How
did it make you feel? . . B

L. How could you tell if b/ﬁg:;on were not honorable?

5. Form four discussion groups. Appoint a leader for each
. group who can keep the disgussion flowing on the topic.
Appoint a recording secretary for each group to jot
down ideas. :

Instruct each group to discuss Marilyn's experienceé as
a Girl Scout in relation to_dbjective three.

6. Each group will'discuss why the gﬁrfs chose not to
follow Marilyn's example.
' ’ .

7. How.did their actions affect' others?

' 8. After discussing the story's conclusion, each group
will debate the justice or injustice of the consequences
. (punishment) for the girls' actions. .
Ogtiogalz If desired, pupils may work: the cfossword puzzle,
‘ using the vocabulary from the story "To Be honest”
// to reinforce concepts of honesty. .

Y

Materials:

o . ‘:é ’ )
1. Paper and peﬁ%i&s for recording secretaries

\ S D '

-
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2. Tape player and tape of story. (Optional: Teacher mgy
prefer to tape some of the stories to provide variety
to the presentations.) . ' ‘

*
o

3../Gﬁr1 Scout Law (Master included in lesson).

R ' -
Eyatuation: ’ R ) ‘ .

. Were there feelings that Jody and Paula felt that- you have
’ fett at some time? Can' yos—tell about that feeling?
Identify one trait whith you listed '‘in_your défipition o
an honest person which could describe/ﬁarilyn. In what
_.-way(s) could, you develop that trait in your own r1ife?

.
S ——————— e .

<.
©




S~

. 3
3
.

~ :I will ao my best:

- to &g honest

«'to

f - to.

PEERN

GIRL SCOUT LAW: .

e fair
help where I am needed
JZ cheerful

be friendly and considerate

-

be a sister to every Gir] Scout

resqect authority

use resources wisely

protect and improve the world
around me

/
show respect for myself and others
through my words and actions.

GIRL SCOUT PROMISE

On my honor, I will try:

/

-

To serve God, _ L

‘ . My country'and mankind,

“And to live. by the Girl Scout Law.

-

).




TO BE HONEST

"Hey, that was good," exclaimed Jody, putting away her plate.

."Yes, I 1ike the way Mrs. Stevens bakes beans," agreed
Marilyn. :

They went into the Stevens' family room with the other girls.
AN Some were playing records, Doris and Beth were playing ping-pong,
and Paula was practicing cheers she'd seen at a footbali game.
Mrs. Stevens., the Scout leader, said, "Girls, it's late.

Let's sing a couple of songs and then call it a night. We have.
a big day ahead. We are to be dressed in the morning and _
downtown by seven-thirty for the parade. Our troop marches right
in front of the mayor's car. I want you asleep by ten-fifteen.

Everyone followed along to the familiar songs as Martiyn
played the piano. : ‘ .

‘Marilyn was what all the girls wanted to be: talented,
smart, ﬁretty, and still nice to be with. You could bank on
what Mar{flyn said. What she believed in she stood up. for.  In
all of their times together she had been the one Mrs. Stevens
and thef}n?pp could count on. /'/h .

I
Now in the quietnessthey started the Law: 1 will do my :
best to be honest, to be \fair, to help ’where I am needed.....
Marilyn lived by those promises. g

Mrs. Stevens went to hpr bedroom and the bedrolls were
spread out. For awhile 4irls scampered here and there,
chattering to one another, but slowly they settled down-to

sleep.

‘Jody raised her head in the darknéss and whispered,."Pauld,’
Marilyn, are you awake?ﬂ Up popped two heads'.

Jody went on, “"Let's have a cola before we 9p tq sleep.
..~ Want one?" ‘ , ~ T

Marilyn told them it was after ten and they'd better clos
their eyes fast. She lay down and turned over. . :

Paula and Jody tiptoed to the refirgerator and opened two
cola bottles. s

.‘\Jody'began laughing and said, "I can‘get you." ShF pu§<
her finger over the bottle and shook it several times, aiming
it at Pauld. . .

s v . ' . N
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‘Paula ran into the family room where the others . .were.
sleeping. - Giggling, she teased, "Let's get them all." And-
she shook her bottle. Before long, bedrolls and faces were \
showered with the sugary liquid.- . ’

7

. Squeals and cries broke the silence. On girl's hand shot -
up to protect her face from a bath, and Jody's cola misfired
into the draperies. > ‘

The lights came on. Mrs. Stevens' look\of shock turned
. to disappq;Ptment. ’ '
g ~ ¥y \ . Ca
"There-cap be no paraée forsyou, Jody and Paula. And I'm ’
afraid no more slumber ‘parties and trips for this school year.
MWe'll have\to see what can be done with the girls' bedrolls.
In the morning you can wash the windows and mop. the floor.
Perhaps you can help pay for the drapes to be cleaned." [

Jody looked down at the empty bottle in her hand. Then
. her eyes met Mafilyn's. Jody quickly looked away. .

g




LESSON 2 - A PLEDGE

E3 P ~

Purpose:

T To h81p'bupi1s learn that living a life of honor requires; R \\
responsible decision making in order to fulfill responsibilities.

./ .
(oncept:

~Responsibility N
-~ Honor : ‘ ' | ‘

L

S

A4 ® r

Prerequisite: L

None

Terminal Objective:

Pupil will differentiate twogtesting methods: the Honor System
and teacher monitored, prev13%ng reasons for preferring one
above the other. @

B ° 4

-+

Enab]ing Objectives: % V -

1. Pupils will read the respanse to the Pledge
to the Flag of thé Un1ted States of America.

J
2. Pu ils will be ab]e to use documents to- . .
de¢fine 'the terms: pledge, rom1se, swear, .
ffirm, and declare on oath. ?

(O8]

Pupils woéking in groups will exam1né ggpies of oaths
.and pledges of various youth organizations.
After analysis of such documents, pupils will dec1de on
the wisdom of -joining an organ1zat1on whose activities
and purposes were contrary to one's beT]efs o
;
e 4, Pupils will identify ways in which each: ‘individual member'
‘contributes to the effectiveness of the group, through
keeping the “pledge :of the group. .
5. Pupils will define the Honor System and teacher- monitored

system after studying appropr1ate materials.
‘ A

@

) -



- Learning Experienges:
> ’ = . ' *
1. Have the class sit in a large circle. Distribute
copies of the response to the Pledge to the Flag of ’
dhe United States of America. Let every other student ((
read the pledge and alternating students read thesresponse,
as a two-part choral reading.

2.  Ask:~ What is a pledge? MWrite the words: "pledge,"
"promise," "swear," "affirm," and "declare on oath"
on the chalkboard. We are go1ng to see how each word i3
related to the others.

~3. Form small buzz groups. In an eartier lesson we read

' a story &bout Marilyn, a Girl Scout, who could be trusted

to keep her promise. What other groups or organizations
have oaths, pledges, or promises? Distribute copies of

all organization or office ‘oaths and pledges to each group.
Instruct each group to examine the documents. What do

you notice about these documents? What is expected of .
the member who makes such a committment? ,LHow are the

terms “pledge," "promise," "swear," "affirm," and "declare
an oath" used? Are they alike? '

4. Should you join a 'group you don't really believe in? Why?

A club or organization may be operated on at 1east two
bases: The Honor System and the Teacher-Monitored System.
"What is the Honor System? .

(Elicit responses until thR concept seems clear.)
Ask: If there were-no HonoX System, what would schools
do to insure that students doNgot cheat?

What is the procedure in g\:%acher-Monftored classroom?

Hhat are the advantages and disadvVantages of each system?
Nhat could you say generally about p]edges and honor
systems? How are they related?

Materials: - - , - .

1. Paper and pencils

2. DupTicated copies of promlses, pledges, and oaths: (Masters
included in_ lesson. )

Blue Bird N1sh : -
Law of the Camp jegre Girls
Girl Scout Prom

10
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< -
Girl Scout Law Y S
¢ Boy Scout Pledge
Pledge to the Texas Flag RN
Pledge to the Flag of the United States
- 13 o —
* Qaths: : ’ e T
) . //
Presigdent of the United States . . ‘
. Governor of the State. of Texas .
- Member of the Congress of the United States
Members of the Legislature of Canada
Allegiance to the United States -~
Military: |
Officers .
, Cadets of the United States Military Academy
¥. Tape player and.tape of story. (Optional)

Evaluation:

Pretend’ you ar@drawing a cartoon for a newspaper g
or .comic book. Give your opinion on which helps you most as .

a pupil: The Honor System or the Teacher-Monitored System. oo
Tell why you have this opinion. v




. THE HONOR SYSTEM*

-
el

e

’

. Many schools use the honor system inm conducting examinations.

<

The responsibility and self-discYpline of the students replaces
d1rect1on and discipline of teachers during test1ng Te ers
do not check students to keep them from cheatfng “"They tru

the pup115/to be honest and rely on their own knowledge.

-
’

Discus§ the Honor'System°in the United States Military Academy

and the other military academies.

] 3 .
iy s . X 3,
N "The United States Military Academy at West Point, New York,
,(,‘.-
is'the oldest military co11ege 1n the Un1ted States. It

prepares young men for careers as military officers. " The
%A
Academy is supported by the federa] government, and is -

e supervised by the Department of the Army.  Students are called

-

cadets. The Student Body is ca]]ed the Corps of Cadets..... ‘

- The Academy Hoé?a Code” fs a cher1shed posses§1on&%’cadets and
graduates, ¢Enforced by the cadets ‘themselves, the code has
never outgFown'1ts or1g1na] and sxmp]e mean1ng - that a

'.cadet ‘will not~1re{ cheét or stea1 The code requires

* complete 1ntegr1ty ip word and deed It is strictly enforced,
and any intentf¥onal v1oPat1on is a cause for d1§m1ssa1 from
: the Academy. AU A
- Hor]d Baok Encycloped1a L LT,
- Pages 147-148 . , .
, -Volume '19 ' \
. - Field Enterprises Educat1on Corporat1on . ; :
Chicago, 1970 = S 3
Q - ' - . - i 2 9 . o ' ’ ‘

”EJXUQ[ - ) .‘ _ “{j'ﬂ»




RESPONSE 5 .

A

. —— ’ '4\ ) »
I PLEDGE ALLEGIANCE TO THE FLAG OF THE UNITED STATES OF AMERICA

Flag of the red, 'white, and blue,
“ . We shall ever be loyal to you.

" AND TO THE REPUBLIC FOR WHICH IT STANDS,

Sovereign state our fathers made free,
“We pledge our hearts and lives to thee. . \

" ONE NATION UNDER GOD, INDIVISIBLE,

Land of power, wealth, and beauty: . '
Power from unity, :
. Wealth throughout the land;

Beauty on every hand: .
Valleys green, mountains, steep; ‘ . .
Azure lakes, rivers deep;
Golden grains on fertile lands;
Pazzling sun on desert sands;
Land of power, wealth, and beauty.

WITH LIBERTY AND JUSTICE FOR ALL.
/
Land of freedom and -fair play,
We salute your f]ag today. :

P

{pequnse by Mildred A. Dawson)
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THE LAW OF THE CAMP FIRE GIRLS

Worship God

¢ Seek Beauty

\\ Give Service
Pursue Knowledge
Be Trustworthy .
Hold on to Health
Glorify Work
Be Happy .

4
JBLUE BIRD WISH

To have fun; to Tearn to make beautiful things;
to remember to finish-what [ beginy‘to want to
keep my. temper most of the time;
to go to interesting places} €dy know }hout trees,
_flowers, and birds; .
*to make friends. -

.

GIRL SCOUT LAW

I will do my best:
-to be honest
-t6 be fair
o -to help where 1 am needed

" -to be cheerful
-to be friendly and considerate
-to be a sister to every Girl Scout -
-to respect authority
-to use resources wisely ]

. -to protect and improve the world around me
‘_to show- respect for myself and others through

my words and actions '

- " N l ! ’ '
. i .
/ _ . GIRL SCOUT PROMISE S

On my honor, -1 will try:
To serve God, o
My country and mankind, ‘
And to live by the Girl Scout/Law.

.

Ca2
fromt
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| Y OATH OF OFFICE
. <.n GOVERNOR, STATE OF TEXAS

The Governor of the State of Texas
promises to preserve, protect, and

- * defend the constitution and the laws
of the United. States and of this state.

CONGRESS AND SUPREME COURT

I do solemnly swear (or affirm)
that | w111 support and defend the Constitution
of the United States against all enemies, foreign
and domestic; (that I will bear true faith and
allegiance to the same;) that T take this .
obligation freely, withbut any mentalfreservation
,Qi purpose of evasion, and that I wilkwell and
thruthfully discharge the duties of the office on.
which I am about to enter. So help me God.

- ., MILITARY OATHS

/

Military oaths are .taken by men and wofren who enter the
) armed services of our country.

"I do solemnly swear (of affirm) that I will bear true

faith and allegiance to the United States of Amerjca;

that I will serve them honestly and faithfully against

all their enemies whomsoever; and that I will obey the - -

orders of the President of the United-States and the .
. order 6f the officers appointed over me, according to @<.

the requlations and the Uniform Code of. M117tq{y Justice."

»

CADET, U?I ED STATES MILITARY ACADEM&
10 U.S.

C. Sec. 1099) g
- "1, , do solemnly swear that I will support the

Const1tut1on of the United States, and jear true
allegiance to the National Government; that I will
maintain and defend the savereignty of the-United
States, paramount to any and all allegiance, sovereignty,
or fealty I may owe to any State, county or country

' whatsoever; and‘that I will at all times ‘obey the Jlegal

. orfders of my superior officers, and the rules gnd :

articles governing the arm1es of the United States.

o | _ S 32
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TEXAS FLAG PLEDGE: SJ
‘Honor the Texas Flag. I piedge

allegiance to thee, Texas, oné and
.indivisible.™ )

PLEDGE TO FLAG OF UNITED STATES

I pledge allegiance to the flag of the

United States of America

and to the

Republic for which it stands.

Nation under God, ,indivisible, with liberty

and justice for ail.

Al

o>
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LESSON 3-- RICK AND THE LADY

Purpose:

To help pupils learn that dishonesty affects the well-being
of individua]s.and those who trust them.

Concept:

" Responsibility

Honesty ' o
Well Being ] .

Prerequisites:

N

None - ) T - ’
7 L

Terminal dbjective: ¥

Pupif“wil1l reveal his goals for adulthood by writing a
statement about the kind of person he aspires to be.

i
H

5 ;

Enagijng Objectives:

,'1. After Jistening to the story, "Rick and.the‘Lady," pupils-.

will search the skory for examples illustpating the
affect Rick's thoughts and actions had upon his well-being.

2. Pupils will ?ormulate a conclusion for the.story.

3. Pupils will discuss legal consequences when someone does
not return 1o§;/ﬁ§rchandise to the owner. :

4. Pupils will predict the affect Rick's actions would have
upon his family if he returned the purse, and/or if

he kept the c?ntents. ‘ a
5. Optiond]: Pupfls will circle the vocabulary words from

the story in the hidden word puzzie game. ~..
Learning Experiences: ' ’

1. Listen to the story "Rick and the Lady."

34
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2. Ask the following questions: e

A. Rick told himself a lie. What was it?

B. Several times in the story Rick was worried that
someone might see him? Why?. How did he show his
nervousness? ‘

C. How do you think the stdry'wi]] end?

D. What cou]d be the consequences 1f R1ck keeps the’
purse'’ s conten¥s?

E. How would Rick -feel if the situation were reversed? -~

s Fo If Rick does not return the pursé could this lead to
other d1shonest acts? y or why not?

G. Does it usual]y take other dishonest acts to cover
the first?

H. How will Rick's family feel if he returns the purse?
- If he keeps the contents? '
h I. Have you ever found something and did not know what ‘
to do? What happened? How did you feel? Why did <
“you feel that way? Thinking back over what you did,

would you do anything differently today? What?
(Encourage as many students as possible to relate
incidents when they faced similar dilemmas.)

.J. From what we have said about Rick in his situation
and all the situations you have -been in, what could
we say generally about people and the decision they .
" make when there is a moral issue involved?

Optional Activitx: \

Pupils may circle the vocabulatry words from the story in
the H1dden Word Puzz]e

Materia];: ' -
1. Pencils and paper for evaluation: )
2. Tape player and tape qf'story. (Optional)

3. If desired: duplicated Hidden Word Puzzle. (Master included
in lesson) ’ o ' ’

- ®




Eva]uation°

When you build’ a house, you have a plan. Whén you build
a 1ife, you also have a plan. :

Write a statement (paragraph) about the KIND 0F PERSON
you plan to be when you are grown.

“"Note to Teacher:

1.

"The k1nd of person you plan to be" indicates qua11t1es'
of character and personality: Looking into the future,
what traits will others see-in you, -how will you.affect .

.others? This is not intended as a career or1ented
answer,

"Students might be encouraged to keep a diary of the

various decisions and commitments they make while
studying "Touching Lives." The responses may indicate
the moral growth of the student.

21




RICK AND THE LADY )
T

He was running éhrodiﬁ the parﬁing 1ot'when he spotted
it in the shopping %ari. Mother had told him to get his
hair cut and walk on home. She cohld‘f}nish buying g}ocerig§
. without him. |

Rick stopped and looked around. He walked between fhe
cars. No, there didn't seem to be anyone around. “Ip fact, °

he was the only person on this side of the store.,

Where had the red purse come from?

1) .
»

"Some lady probably loaded her groceries -ifto her car

¢

and drove off without it," Rick imagined. . . : .

It was his now. ‘He had found it, héan't he? She Was long

gone.

Rick looked around again and reached down into the chrome

_basket for the purse. He-held it close to his jacket and |

walked quickly behind'théﬂstore.' No one could see him there.:
~0pen1ng!§he s1]ver c]asp and pu]]1ng apart the sides, he’

saw a butging wh1te b1]1fo]d L

R1ck s fingers shook as he unbuttoned the f]ap and
\counted f1fty four doltars 1n bills and thirty- two<cents in
change. "Wow! The lady carries some money around:" he thought
excitéd]y:

He pulled out the plastic pockets. “She hasalot of credit

37
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oy
credit Eirds," he thought. "I guess 'all 1adieé‘1ike to shop’

4

at every store in-town." .-

/

Then he saw the driver's license.  The lady was Mrs. Freida

‘Woods. -She lived at 2379 Hawk Street. .Het telephone number

was 261-3209.
N

=N

‘Rick looked down at her picture on thé license. She had
_regular brown hair and dark eyes. They were nice. You cbu]d.

'5ay she was pretty. About the age of all the guys' mothers. .

This Mrs. Woods 1ooke <30, friendly and trusting. "By

now she will be worried about her billfold. MWhat should L

" do?" ’ ‘ ~ 2

~ g‘\
L i .

N




HIDDEN Ekugy/PuZ;LE

{

Use the vocabulary from the story "Rick anﬁ,the,[ahy" to

Circle the answer when you locate it.

33.

It is.circled for you.

-

AROUND - -
BACK
BASKET

, BILLS

BROWN

‘CALMLY

CARS
CART
CHROME .
COINS
cuT

\
EYES
GROCERIES
GUYS
HAIR

HAWK

. HOME "\

JACKET
JEANS

LADY . |
LICENSE S

)

LOOKED-

-

.25

23.
24.

25.

26.
27.
28.
29.

30.

31.
32.
33.

34.

35.
36.
37.

. help you find the words listed below. -

-

Rick's name is number

Lot f

MOTHER
NAME
NICE
NICKELS

. PARKING

38.°

39

41

42.

40.

Co
[

PHONE

rIéTugs
PURSE
RED
RICK
RUNNING,
SEE

SHE
SHOP
SMILE
STORE
STREET

* TRUST

-

TWO
WOO0DS

——




HIDDEN WORD PUZZLE

~
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. - LESSON 4 - MY FAMILY , i .
S \ T )
» » ; '
< Purpose:
L . ' g
« To help bupils ]earnéthat the family unit is jmportant
by providing its memfers protection,- identiyf, security,
affection, and the basic necessities of 1jfe such as food, .
shelter, and clothing. - CRE > ) :
. . ' ! > e, o /i .
' Concepd: . ' . ’ T, T
. . ) : . SR T
Loyalty - : '
‘ Appreciation -
' Pride
Terminal Objective:
Pupil will state one specific thing he will do this week to’
".show his parents he is glad he belongs to them; or state one
thipg about his family relationship which benefits him.
- " “ . ) . ' »
EnablingObjectives:
1. \Pugi]s will discuss feelings they have 7€2ut their famiTy
i +'as Bhey relate to rules, customs, brothers/sisters,
drguments and enjoyment. . ,
e ‘ . ) B it
2. After viewing the filmstrip "No Place Like Homeﬂ/éupils v NS

.will analyze the similarities and differences between the
two families and how these differences affected Danmy
¥

. s
" 3. Pupils will construct a cha# illustrating "egds which

=« ~

are provided by their parentsi’x

" 4. Pupils will discuss ways Togalty to family can be ' -
demonstrated. . 3 ) - .

5. Pupils will consider ways familied cooperate
to make 1ife more enjoyable. *

6. Pupils will list ways to show helpfulness anJ/or ‘ .
affection to parents apd siblings. S

Learning Experiences:

1. Us® the Teacher's Guide which accompanies the-fyImstrip/
cassette kit to ask questions concerning the fanily in

y‘).a
-t
4
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regard to running .away from home, disagreements, pleasures,
and customs, a

2. View the filmstrip, "No P]ace/Like Home. "

3. Follow the probing questions in the Teacher's Guide
to analyze the similarities and differences in the two
‘families in the story ang how they affected Danny,

4. _Providing for'your needs an important way that your
parents that they are glad ydu belong to them. .

ite ways your parents provide for
feds apd desires? ]

,\\\Jg?, " You May use crayons.

I1lustrations may inCtJlude:

- — .
Food + Spending money. .
Home or apartment dical care (doctor, dentTist, .
Room of own or shared - orthodontist) .
with sister/brother Grooming supplies
Clothes Pets
Playthings (bikes, games Musical (or other) lessons
etc.) * Entertainment
School Supplies Travel

5. What does the word loyalty mean? Should members of a
family be loyal to one another? Why or why not?

How can children show their loyalty to their family?
Answers may include:

Putting parents first

Being proud of family members N

Appreciating what parents do for children

Being proud of father's occupation )

Upholding, rather than criticizing all family - g
members to outsiders

Upholding parents' rules and wishes )

Considering what our parents tell @i as confidential”

Holding the "family name" in honor and not
embarrasing family with poor conduct

Optioﬁal Activities: Y
’ﬁ]z What kind of actiwities can family members enjoy )
- together? Can-you discuss these'things and compila )
g2 2 list? Lo

~

. Apswers may include:

32
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"Chart paper or posterboard

»

At Home: o Away
Dominoes - Fishing
Card games _ Movies

Softball;" tennis '
Badminton, croquet

Miniature Golf
Plays or programs

Horseshoes, checkers Swimming
Monopoly : Concerts
: ' Picnics
Boating
. Skiing (water or snow)

‘ . Skating (ice or roller)

2. What could you do to .show your family your appreciation?

Answers may include:
Fix meals )
Make surprise desserts or treats
Make cards or gifts as surprises
Listen to younger child read
Help with bath or shampoo for younger child
Compliment older brother/sister on something done well

Evaluation:

Pupils may desire to illustrate their purpose card by a
Smiley Face or some other happiness symbol..."This week
I.will show my family I am glad I belong to them-by "

or . ) <

One thing in my family I am glad about is and this
week I will do the following to illustrate it.-

Materials: ' F _ , . '
Fi]msirip/c&%sette "No Place Like. Home" (Westinghouse)
Paper .

Pencils T

Crayons

ScisSors o )
Evaluation Sheet (Master. inctudéd in lesson),

-

~

o f

3
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ONE THING IN MY FAMILY T AM GLAD ABOUT IS

LN

AND THIS WEEK r WILL DO THE FOLLOWING TO TLLUSTRATE IT___

-

33 .

Pow
S




& < .
- | ]
. , &
; ‘ i
. ’ %
. HAPPINESS
* IN My Home Or FamiLy I's...l:.-...%,....
~ X
. ' . b
‘ 3;:: LY in
-
/ . |
PR >
- £ " 4
. ‘ N .
&
- &
~ 4": 2
6,‘ é‘
fﬁ

2




4 3
LESSON 5 - I FORGOT , .
Purpos'e: '

. To help pupils learn that our own honor and the trust of
Others are affected by keeping our promises- L
Concept:

Responsibility -

Keeping one's promises

4
"

Prerequisite: \\\

Pupils must be comfortable with making comparisons and contrasts.
Pupil must, have had imstruction in using facts to deduce
answers. ‘Experiences writing original stories will assist
development of the, Tesson. <

e - o
Terminal Objeprve:

Pupil will analyze the effect of a broken promise upon the
enjoyment of a loved one and suggest a way to restore honor
which has beeg damaged. _ ,

Bt

Enabling Objectives:

1. After listening to the story, "I Forgot", pupils will an-
alyze the interaction of responsibility, trust, keeping
one's promises, and honor. . :

%

2. Pupils will identify and explain why they cansider some
people honorable and others unworthy of the .term
"honorable." L .

# v -

Learning Experiences:.

1. Listen to the story "I Forgot."

f\2.' Discuss the following questions:

A. What happened in the-story?‘

B. When Chris made a promise, was he accepting responsibility?

’ © 37
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C. In what ways are others putt¥ng their trust in
you when you g1ve them a promise?

D. When someone does not keep his promise, how do you
fee]? Why do you think you feel that way?  Why is
it difficult for you to depend on that person again?

E. How do you feel about people who keep promises?
Why do you think you feel that way?

-

F. Are there ever times when it would be best not

to promise to do someth1ng7 What could be the
reasons? .

G. Are there times people make wild or unrealistic
promises? Why?

How could we learn to tell the difference between
r®alistic or wild promises? '

H. Responsibility involves obediénce to doing right.
Responsible citizens obey rules and regulations.
However, there are extreme circumstances when a
person must act in a responsible manner to the extent
that his sense of honor (right) demands breaking rules
or grom1ses Can you think of an example of breaking
a promise or rule because it would be more honorable
to do so than to follow a rule? SuppoOrt your answer.

3.% Play the “Three Characters" Game.*

Display slides and names of famous characters from movies,
fiction, cartoons, etc.

'Say: 1. If you could become someone else, what is the
name of the most honorable.-character you would
wish to be?

’

2. Find the one you would not want to be. Tell why.

3. Find ‘the one most like yourself-e~Fe}t-whys

) VN

*Strategy Number 30 Three Characters Game '2 L
Simon, Sidney B. et al., Values Clarification (New York: Hart
Publishing Company, Inc. 1972). Pages 219-220(Used with
permjgssion of the publishers.)

1
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L - .
7 Materials: . ) . N
1. Paper and pencils for evaiuation

2. Transparenc1es of outstanding or notorious characters
from mov1es, history,  real life, etc. <

-~

3. Tape player and tape of story (dptionél).

Evaluation:

.# Pupil will indicate in wr1t1ng how Chris' broken prom1se
will affect the enjoyment of h1s parents and guests at the
b1rthday party and why.

What could Chris do to restore his honor? Explain

-'
> - \
.;‘8 A d j




" pad's boss, the Smiths and their baby.x. ...

1 FORGOT

I't had been a long afternodn. Ever since lunch ihe time

“ had passed/s]owly. Only five more minutes. Chris finished

the answer to the last science que§fion on his job card. Wow!
Now he cou]& go over to Bude's house and see his new motorbike.
At noon Buddy’had told him it was gold wifh blué striping.
“Let me at it." yelled Chris to Buddy at the corner of
the. schoolyard. Both boys started galloping down the sidewalk
to Blackberry Street. . ‘

When Buddy pu]]é& up the garage door, Chris couldn't

believe his eyes. A Honda CT70. 1t had an automatic clutch$

and ihree forward gears. It'§ gold paint sparkled’even in
the dim garaée. ‘ }

"Dad says it'1l make 45 miles an hour on a straightaway," -
beamed Buddy, rubbing the leather seat.

Soon Mr. Patterson wasahome and helped each boy r%de the

motor.\‘/c\\

- ~
Chris got so involved_ﬁg_fgfgot the time.
He went home through the back yard. That was’why he didn't
see the cars parked in front'o} the house. ‘
——When he opened the door; he spotted his sister Cindy
carrying a-tray of sandwiches. She didn't have on p]aycfothes.'

There was his mother, all dressed ‘'up talking to some other

"people in the living room. The house was fﬂle'n’th people.

see the Gregorys from down the street, Mr. K;lmer,
He could , regory LI oA SO0

- . y—

a4y S




And tﬁen he remembered. "Oh, no' I forgot to pick up
Dad's birthday cake from ihe bakery by ‘the school. i promised
Mom I'd bring it for Dad's surp;ise party." °

With the sound bf the door closing beh{nd him, eve;ybody

turned to look at Chris. sJust then they could hear Father's

car pull into the driveway. Chris' heart wént into his throat.
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LESSON 6 - ONLY A COUPLE OF MINUTES .
Purpose: ;i ‘

To help pupils learn that happiness in.a family depends
upon each member's willingness to love and contribute to .

family respon31b111t1es.
Theme:

Affection . .

Cencegt:
Family Responsibility

-
-

Terminal Objective:

) Pupil will present a plan for contributing to his. family S
happiness by keeping family rules. ,

" Enabling Objective:

1. After listening to the story, “Only a Couple of Minutes,"
pupils will compile a }ist of rules of conduct for
children in a family, citing reasons for their necessity,
and stating ways in which they may be maintained.

2. Pupils will identify home responsibilities which a
child of his age might have.

3. Through analyzing study prints depicting family responsibili-
ties, pupils will identify what they believe the expected
family responsibilities would be. *~

Ogtiona : Pupils will record ways family members can show
consideration for the rights and need of each other,

Learning,Exgeriences

1. Pupils will ]1sten to the story, “Only a Couple of Minutes "

w2. Use the following questions for discussion:

«

A. What happened in the story?

B. How do you think Mrs. A&ahs felt when Ben'wasn‘t
home by 3:457 Did she have the right to expect him

)
- | oot
Q . 4 59 bf} . —




home by then?

C. What was Mrs. Adams feeling when she got in the car
to go Took for Ben? (Worry, anger, love, etc.) Did
Ben have the right to cause his mother to feel this way?

D. Had Ben's father explained the rules of the Adams family
concerning bicycle and automobile care? What were they?

. E. What were reasons why the family tried to protect its
vehicles? .

F. What would the loss of Ben's bike mean to the family?
G. Why do you suppose Ben hadn't locked his bike?

H. How do you think Ben felt as he sat in the principal's
office after school? Why do you think he felt that way?

I. Has anything like this ever happened to you? ﬂhat o
happened? How did you feel? Why do you think you felt
that way? .

J. If a similar situation presented itself to you again,
how do you think you would deal with it? Why?

3. Divide the class into two competing teams. With the teacher
acting as moderator and recorder at the chalkboard, lead
the two teams in seeing which can compile the best list
of rules for conduct in the home and reasons why they are
needed. .

4. Call on several students to tell which of their family rules
© or guidelines they feel is most important and why.

. 5. Display the study prints.

>

"What home responsibilities should be expected of a boy
or girl your age?" . Do you have any of these pictured
responsibilities? Others not shown? (This should produce
a lively discussion.) 4




Materials:

Transparencies of family duties

1.

2. " Pencils

3. Paper

4. Art Paper

5. Colored Chalk or Tempera

Evaluation:

Most parents love and protect their children. We can avoid being
hurt many times by obeying our parents' rules.

Write of a time you could haved saved yourself much worry or
actual injury by following family rules. You may
illustrate your paragraph if you wish.

OR »
Make an original plan showing how you caﬁ personally contribute

to the happiness of your family by keeping family rules.
This may be added to the diary or shared with the class.




ONLY A COUPLE OF MINUTES

Mrs. Adams took the last batch of cookies out of the oven

Chocolate ch1p, Ben"s favor1te Th1nk1ng of Ben,,she looked

-

aga1n at the clock Why wasn't he home. . It wes fﬁur'o'clock

-

and school was out at three thirty That hungrylboy-was‘)

A
a]ways home and raiding the refr1gerator by three forty f1ve
at the 1atest

~ 4

The Adams' house was only seven blocks from the school.

ot

Ben had timed his trip at ten minutes exactly. He told his

friends the bicycle he got'for Christmas was the fastest on

EN

- * . ! v . ‘ B f .
the block. He bragged that he-could sleep every marning until

, &

L. .. .. 7:30, eat a big breakfast, leave the house at ten before eight
- LI 3 .. ‘e

and be sitting in h}svgesk in class before the eight o'clock
tardy bell. o

When Father heard this boast, he took Ben to thi drive-way
where the two Adams:fautomobiles were parked. .

"Ben, the three of us haﬁe something in common. | We all have

Jobs. _Mother and I work in town and you work at schonl Each
of us needs a set of wheels to get us to and from woFk and toi

our errands. Our fam11y has spent a Tot of money touhave nice

- - . . i

|
cars and your bike. We have to take care of them toryse them
for a long time.", 3 |
. - . |

"The rule your mother and I have kept for our cars and which

ht. It only

we expect for your ten-speed is this: keep locked when parked
a long time, and keep locked in the garage at n(?

takes a couple of minutes to chain and lock your bicycTe when

.

. 62 . N
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you }eavelit before school and to roll it into the garage at
night.” |

Mrs. Adams glanced at the clock again. She got her ke'ys,
backed out her car, and headed toward the séhoo]. She dere
slowly, watching both sides of the street to catch a glimpse
of Ben. v ’

Pulling into the circular drive of the main building, Mrs.’a

Adams saw that the playground was deserted. The parking lot

had only one car. Mrs. Adams recognize&\the b]uekstétian ‘
.~ [ -

wagon as belonging to Mrs. Stapleton.

Down the front hall and into the foiée.hurried a‘concernmf
Mrs. Adams. She saw her son sitting by Mrg.?Stapleton's-large
desk as tne woman spoke into fhe telephcre. .

‘"bfficer Hall, this is the pfincipal of HdeenAElementary'
gchoo] at the corner of Ninth Street and Peach. It seems that
a bicycle was sto]en‘du;ing §choo] toda§i It was a boy's ten-
speed - a Schwipn. Metallic orange with twenty-four inch wheels.
Yes, it was in the school yard. Yes sir, }t was in fhe bfcyc]e'
stalls on the south side of the building. Mo, Officer, I'm ‘
afraid it was not locked. Is there anything that can be done

to recover the bicycle? 0h? Oh. I see. Well, thank you,

Officer Hall."
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LESSON 7 - PLAY BALL

|
Purpose:

. : ’ I3 l ‘:Q [ 3 '
To help pupils learn the meaning of respensibility and what
accepting responsibility. entails. ’ ’

,¢‘{

Concept: - ) .
Responsibility -

Prerequisites:

s

Experience with buzz groups will ass1st\pup11s with this

lesson

¢, L

Terminal Objective: .ot _ . f’ (

Given relevant information for a hypothetical situation, thé\\
pupil will be able to determine .the respons1b]e course of
action. .

\

Enabling Objectives:

1. Pup11s will 1dent1fy the story characters whose actions
were ,responsible (honorable) and irresponsible (dishonorable)
and contrast their emotions and actions.

2. Pupils will predict the emotions of Jerry, Scott, and

Coach as a result of the boys' actions.

3. -Pup1ls will determine the1r own def1n1t1on of
responsibility and 1rrespons1b1]1ty < o

-

4. Pupils will, in small groups, compose’ a set of respons1b1]1t1es

which the. boys in the story accepted when they joined a

ball team. ! . oo

... 5. Pupils w111 compare such respon51b1l1t1es (ObJect1ve Two)

with, those of joining a choir, band, Scout tron, etc.
: - R ) . \
Learn1ng Expermences v . .

1.  Listen to the story "P]ay Ball.

71
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‘1.

" A. What.happened in the st ry7

L

Ask the foT]owing questions about the story:

Summarize, using ~

transparenc1es

B. Scott's mother asked him to do §ome tasks just
before game time. If Scott had ‘been late or
absent because of these tasks, would he have
been irresponsible? .

C. Was Jerry honest with himself .and Coach when he
decided not to go to the game?

D. 'How could he have been more honest and ‘open? What
could he have done?

E. How will Jerry feel as a result of not fu]f1]]1ng
his respons1b1]1ty7 Why will he feel that way?

-
.

How will Goach feel when he dqscovers Jerry's act1ons7
Why w1]] he> feel that way?

G. Can you contrast the react1ons of Jerry and Scott,
dlthough. both had had the same experience of playing
ball only a few minutes of the season7 X

..~ Form several sma]]—buzz groups. Ask: Nhat does

responsibility .mean? What does it mean to be a
responsible person?

“

“Ask: What responsibilities did Scott and Jerry assume

when they joined the Colts? Compose a set of
responsibilities. VYour group secretary will record
your ideas. .

5. Ask: How can you compare the respons1b1]1t1es you listed
with those of a Scout troop, cho1r, band, ath]et1c team, -
or other organ1zat1on

6. How did the team depend upon the Coach? 'How did the .

.~ Coaclh depend upon .the players? Why did the players
have to depend upon each other? ' ) ,
Materials: '

Paper and pencils




T

A

2. 'Jape~p1ayér and tape of story. (Optiondl)

3. Transparencies: . v

(1) Scott riding bicycle
(2) Jerry eating candy\yn front of a small.

grocery store, .wearing jeans and T-shirt
(3) Scott warming up at baseball field

. . (4) Left: Scott playing first base at ball gahe

Right:- Jerry at swimming pool (overlay}
A3

' 'Evaluet19n

Write the following, incomplete sentencz on the*board and
task students to complete it in their own way.

?

-
-
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PLAY BALL
% 2 s

Scott Johnson almost missed seeing Jerry's bike at the

store, he was going so fast. He turfded around to be sure.
' L3

-9
“Yes, those beat up wheels are Jerry's," tfought Scott.
¢ .

A 3
%

'Why would he be here now? And I thoughE‘I was late tod;y,
¢

w¥th Mom makfng me put out the trash at the last fninute!" -

N ¢
\ " )

He wheeled his blue bicycle around and ghot up to the store.

Jerry was just coming out with some candy.

N
’ .

"Hey, what's with you?".asked Scott ¥n bewilderment. He
looked at‘Jgrry'j jeans and T-shirt. "Why aren't you in
uniform? _Coacﬁ will kill you for not wearing your uniform,"

3

shouted Scot;.‘ﬁd

"I m not go1ng to play today. I'm tired of sitting on the
bench while all the other guys p1ay," answered Jerry. He

AN}

popped some candy inte his mouth and leaned against the handle '

bars of his bike. "I've only played three whole innings all

season,® Jerry continued.

"Not going? Are you crazy?" Scott raised his voice,

yet he knew it was true. Jerry and- Scott had spent more time..

.on the bench than on. the field. They had come to every practice,

had workedaout at home in their spareﬁiimé, but both boys were

small and inexperienced.

-

i\

- -
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%

. .
Today the team played the Dodgers, the best team on the

Cqlit's®schedule.
~ * '
¢

. ‘dJderry sat Bn his bike, one-foot\against the curb. “Aw,
get smart, Jo}nson. You'll never get to play. Paul Trank is

the ace. Go ﬁith me to the pool and let's swim awhile."
- ; ,

Scott was' puzzled. He thought about Paul Trank, the

wonder boy of the team. Then he thought of Coach. His forehead

wrinkled as he replied, "No, guess I'11 go on and keep the bat

boy company aggjn today, Jer. See you."
He realized~#fdt he'd lost a lot of time and began peda]ing
o
as fast as he could.
When he reached Smith Field, the team was a]ready warming
up. Scott could hear Coach's chatter to the team. “"Come on
P

baby, put her over." "Come on, come on, pick up that grounder."
And then Scott heard something he didn't think he would-

ever hear. "Come on, Johnson, get a move on. Cover first and

make it quick. Time to play ball:"

\ :
Scott didn't have time to wonder. He didn't have time- to

ask why. He barely had time to slip his left hand in-the

glove and sock his right fist into it for fit before the first

pitch started across the plate. %%

\
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LESSON 8. FRIENDSHIP

~

Purpose:

. ) i
To -help pupils learn that in our society each person needs
- .the friendship of others.

Theme:

" Affection

Concept:
Friendship -

et

Tefminaj Objeﬁtive: . ] , .

Pupil will analyze the qualities whic} he considers important

ina friend as he describes his best friend. He then will 0
analyze his own ability to be a friend on whom others can
depend. . . -
A\ N .
- Enabling Objectives: ?ﬁ (

1. After viewing the filmstrip, "My Best Friend", pupils
will ;demonstrate through role-playing activities ways to
make new friends. . ’

-

o
2. A panel of pupils will discuss important qualities in
a friend. '
3. Pupils will join together in determining ways to get
along with friends and settle arguments.

<

4. Pupils will explain Helpfulness in friendships.

Optional

Pupils will play the Match Friends’ Game by matching names of
famous”friends from‘bdoks,‘te}evision,‘and movies.r ’

’




"Learning Experiences:

1. View the filmstrip "My Best Friend".

2. After viewing the filmstrip, "My Best Friend," have
students in groups role-play their own version of the
appropriate ending to the story.

3. Panel:

Select several pupils who had been members of the
audience during the role-playing activity to serve as
panelists. Ask the others to be seated in the audience.

Ask the panelists:

A. What {is the most important quality in a friend?
Support your opinion.

B. What are other valuable traits in a friend?
- (Explore these thoughts before terminating .the discussion)

A Friend: ..

in othérs and tries to see ‘their.

-—

W
—
CWONOU P W
N et et et el Nl e e S —

Looks for the good
potential abpilities -
Gives encouragement and uplifts others.

Shows appreciation for the things others do.

Listens while others tell of their interests.

See his own faults and not the faults of others.
Does not try to réform others or scold them.

Tries to mdke others happy.

Is humble and not false ' .
Can understand and forgive

Does his share of work and cooperates

r”’-::
L [
'
L

e —— > .‘. ‘b'
“=—<=——— 47" Have the class sit in a large circle.
e "

e ¢

*

o Teacher: "It takes much give and take to get along with
. other boys and girls. In many ways getting along with

~ . firends is even harder than getting along with members,
IS of your family, because your parepts aren't there to
- settle arguments or misunderstandings."”

oy
N 4




Wwhat can you do to settle arguments with friends fairly?
Think of ways to help boys and girls get along together.

It has been said that a true friend w111 help another in
time of need. ;

. Let's list some examples of this statement.

"Optional - Play Hidden Word Game -

Guiding Questions:

1.
2.

nl
12.

13.
14.

Who is your closest friend?

Is your best friend a boy or a gf]?

What do you like best about your closest friend?
What do you dislike about your closest friend?

Would you tell you c]osest friend what you don't like
about him?

. Is there someone you dislike a lot? Why?.

What should a close friend be depended on to do?
What are some things you wish you could tell your friends?

Do you have'friénds who are grownups? P

“

Somet1mes elderly people need children for friends because

they miss their own. Their families have grown up and

moved away. What are some ways you could show - friendship ~

to older neighbors? ;

What is there about you that makes your friends like you?;

Do you have many friends?
Do you have-any fr1ends of another race?

,,#‘
Do you have " a c]ose friend of anofhgr race7 i

~
]
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15. Do you have any friends 'in another school’ Explain

16. Do you have any friends in a d1fferent town or state7
) Explain.

17. Do you have friends who are oTQer ihan yourself? Younger?
How often are ycu with them? How do you get along?

18. Have you ever. been hurt by a friend?:

Evaluation:

Distribute evaluation sheets of extended .
‘hands of friendship. (Master included in lesson)

Materials: . '

F1]mstr1p/tassette,-"My Best Friend" from Holt, Rinehart, w1nston,
Values in Act1on Ser1es ,

!

Matching Game (Optiona‘) ' \
.
.
N
. .
;
i s «
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«

Dgscribe your best friend, how you met, why you like
him/her, what qualities he has ‘shown as a friend.

What qualities make you the kind

of - friend others want? MWrite an

orig@na] story called "My Best
.FrieAd Can Count On Me To...... "




MATCH THESE FAMOUS FRIENDS FROM BOOKS, TELEVISION, MOVIES:

1. CHARLIE BROWN, o . A,

LITTLE JOHN  °
2. MARRY POPPINS' = - B, WINNIE THE POOH
3. ROBINHOOD C. WENDY
4. SNOW WHITE D. FESTUS
5. ROBINSON CRUSOE E. TONTO
6. POPEYE / F.  B00BOO
7.7 TOM SAWYER G. MICHAEL AND JANE BA
8. “GHRISTOPHER ROBIN H. - AMOS _ )
9. PETER PAN ° 1. LINUS u
10. HEIDI J. HUCK FINN,
1. LASSiE K.® JERRY
12. MATT DILLON L. SEVEN DWARFS ,
13. CHARLOTTE M. PETER ’
14. . LONE RANGER N. OLIVE OIL
15. BEN 0. FLICKA |
16. Tom P. " FRIDAY ‘
17. BEN FRANKLIN Q. SALLY
18. JOHNNY QUEST . R. MR. SPOCK
15. TENNESSEE TUXEDO S. BULLWINKLE
20. CAPTAIN. KIRK T.oTIM
21. YOGI BEAR. ' 4% "~ WILBUR
zz; LAUREL " V. LARRY MONTELL
T 23, BEAVER. W. MARK -
24. BOBBY X" HARDY «
25. ROCKY ) Y. CHUMLEY
26 KEN o Z.- HODGIE _




ANSWERS
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CLESSON 9 - FRANK MAKES A NEW START . ‘ .

T Purpose:

To help pupils learn that responsibility for one's behavior
influences the care of our belonauings, and for the physical
safety of ourselves and others. ‘

S

Concept: . -
t W

Resbonsibi]ity/wggﬁ Be{ng

Prerequisite:

None

Terminal Object{ve:

Pupil will 1ist way$ in which he can take greater responsibility ‘i
- for his belongings.. _ ‘ ' - %

EH%b]inh Objectives: b ;@_ . "

1 upil will listen to the story, "Frank Makes a New Start. , |

t2. ils will ana]yZe the main Ehefacter to 1deaufy§ . i

, . . . /’*\jv) s |

A. What habits had he formed in caring for property? |

X "~ B. What atfitude had he developed toward others because |
of that habit? i

C. How Frank's attitude and habit affected other members |

- .of his fam11y7 : )

< . 4

) 3. Pupils will consider methods they use 1n da11y activities . |

and determine.which are*done hab1tua11y , .-
N Pupi]s-w111 ana]yze motives for routines: <compulsion,
. habit or free-choice. : g )

Learning Experiences:

[ 3 ' : .
1. Listen to the story, "Frank Makes a New Start.” ’

. ]




2. Ask.the following questions:
A
A. What happened in the story?

B. In our story today Frank had developed a habit.
When he finished using something that he needed
- . for work or play, what did hevdo with it?

C. Did Frank realize that he had this habit?

D. What was Frank's attitude about carrying for property?
E. Was anyone else in Frank's family aware that he had"
formed this habit of not caring for property?

. ' F. In what ways was Frank's habit "costly?"

3. Let's see 1f .we have formed habits in our activities .during
the week. Our game is called "Habit Search."* (The
_ original procedure has been simplified herein for use
. with fourth grade pupils.) <

Method: {
'Teacher writes across the board: “"Parent Make Me," "t
" Has Become a Habit," and "I Do It Because I Want To."

Say: I will begin the game by naming a few activities which
most of us do each day. You help me think of others.

Ci Let's discuss why these habits have developed in our
lives.

Téécher should give a few examples to help pupils get
started and so all habits listed will not be superficial.

Suggested activitigs: Do you have ‘a certain routine for:
o ) .

“Making your bed? .

Emptying the wastebasket im your bedroom?

Putting away clothes after school before playing?

Putting up, towels and washcloths after bathing?

Putting away toothbrush and toothpaste after brushing
teeth?

Putting away dishes after meals?

Throwing away candy, qum, popsicle, etc. wrappers
after treats?

-
SOV e LN —

~Non
TN

*Values Clarification, page 214-
Simon, Sidney B. et al., Values Clarification (New York:
-Hart Publishing Company, Inc. 1972). Page 214 Pattern

¢ Search. Used with permission of the authors.

30
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Putting away books and supplies?
Doing your homework?

.Practicing ‘music or other 1essons7
Going to clubs on time? -
Going to church or school on time?
Getting dressed?

Time to go-to bed and time to get up?
Washing your hair?

Helping around the house or yard?
Putting away bike, motorbike, or other vehicle?
Putting away p]ay supplies and equipment?

3

ek D b b b ed —s
m\lo\m-b'n)l\)‘—‘otom

What did you ‘notice about the reason you gave for
each activity? What is important about th discovery?

Evaluation:

Is there a habit—~ou would like to start conc rning your c

persona] life?” What might that habit be? Would you write .
‘ it on a d? Would you put your name and-today's date at.e

the top of the card?

The card is yours. It will not be read by anyone other than

yourself. 1In a few ddys each of you will read your card to

help you determine whether you are carry1ng out your intention

‘'of forming a new habit.

Teacher: Be sure to follow up on this activity.

Materials:

1
I3

1 Index cards
2. Pencils
3 Tape player and tape of story. (Optional)

1
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3

FRANK MAKES A NEW START

“Sharon, wash and dry the dishes. Frank, you sweep the
driveway. Don't forget to straighten the garage so | can drive
the car in later. Your mother and I want to hang some pictures-

in the hall.® ,

Frank laqoked to see if pad was out of sight before pulling

Sharon's ponytail and darting away. . .

"Quch!" she cried. "Leave me alone, you creep." But she
M“lfugneqthhen she said it .and Frank knew she was tﬂready thine1ng‘
offernay>to gef back at him He knew hE’gTways came out ahead.
"That's just the way it's qot to be, Little Si}." he thought

with a grin. "I always beat you."
. ) . '

N et .
-He swept the cement drive. Then he looked for his bike.

Where had he le?t it this time? Mom and Dad were always after
him for not puttiny things in their places. He just didn't havr
time.- Someone as sy as he was had too much going. Besides

that's what little sisters were for.

Finding his bike on the sidewalk, he saw that its back tire
was pretty low. The pump was in the tool closet. Quickly he
aired the tire. Then from across the street cam Brad's voice,

"Frank, how about-a-ride?” Frank dropped the pump, backed out

= - his biké, and off he went. . . e

When he came home he put his bnke on the front porch. It

had gotten dark and his programs would be comipg on television. -

A Y
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He saw his folks through the window of the i{ighted houst..

»

What was Dad doing? He seemed to be carrying Sharon in his

arms. Mother was opening the ‘door.*

-

"Hey, what's going on?" asked Frank excitedly.

Father answered, “Sbn, it seems that a tire pump was left

3

‘on the garage floor and Sharon tripped over-it .n tne dark.

We're afraid her leg is broken. , . ) ‘ .
g .Y : . )
Frank was miserable while the others were inside the

-

hospital x-ray room.

"th didn't I put that dumb tire pump away? wﬁy dbn't [
ever put thing; aQay? I will. start putting things where they
belong.. ’

Just then his ﬁhren}s came into the hall. They walked to”
the centr?] office.f-Father wrote .a check and signed some
- papers. How ti(ed they. both looked. They went-into the x-ray

room briefly and returned with Father carrying Sharon.
“"No broken bones, but a lot of discomfort. In a few'days
..she'11 be a good as.new. Then she'll be chasing jou again

Frank."

{

Frank didn't feel like teasing, ever again. For the

first time he felt like holding Sis' hand. Instead, he poub}ed

g

up his fist and hit her gently on the arm. - _ e
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LESSON 10 - COMMUNICATING .

Note: ‘This lesson is lengthy. Perhaps you will want to
read the story and complete learning experiences 1-3 the
first day. The second day complete learning experiences
4-5 and the evaluation.: v :

Purpose: .
To help pupils learn-to recognize the basic worth of every
individual. .

" Concept: L 1 ‘ o
Respect

Prerequisite:

None , ' ) \_1;

Terminal Opjective:

*

Pupil wiltl illustrate ways harmony can be promoted using
respect ay/the motivating force.

R4

Materials:

1. Pencils and paper ‘ .

2. 01d magazines for evaluation . .
3. Posterboard for evaluation .
4. Markers for posters, if desired. ,

~

Enabling Objective:

1. Pupils will vérbal]y explain how the attitude of the
chifdren made Mae, the main character feel. ¥

2. Pupils will analyze Mae's attitude change toward the
¢children when she fe]t they did- not respect her.

3. Pupifs will identify the exguse'the“class had for not

accepting Mae. . 2
4. Pupils'will list excuses pebplg give for not-respecting
others. . - .

5. Pupils will arrange_i]]ustratioﬁs of~ways pedple can

éxercise greater respect for each™other. :
. ‘ -
¢ ’ N ® ) A

. . ) . . . ‘é\ Ny
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Learning Experiences:

1. Listen to the story, “"Communicating."
2. Ask: What happened in the story? ‘

List the sequence of events on the chalkboard as gup1ls
verbally reconstruct the story. .

"Example: Mae jeins the class
= Class laughs at Mae's broken English
~ Mae covers up emotions by acting as though
‘ she does not need their friendships
tc.

3. Discuss:

A. How did the attitude of “the children make Mae feel?

B. What excuse did the c1ass have for not respect1ng
and accept1ng Mae? .

. C. Nhat ouher excuses do peop1e give for not respecting
others?

D. Has a new student entered your neighborhood or school
: who was thought to be "different" from your group?
What were the reasons (skin color, hair, accent,
clothing, habits) they were cons1dered different?’
-
EX " Have you known someone always .chosen Tast fqr
competition (math relays, sports teams, spelling

" bees, committee work, etc.)? How do’you think -~ -
he/she felt? Has something like this ever. . '
happened-to you? How did you feel? ‘ .

F. Can you tell about recent or past news whith
; ’ occurred because of discrimination or conflict?

//;JD . Religious Political ‘ . Racia1 o
g ’ o
:/;/// ' Pilgrims ¢ » Campaigns , Slavery 3
. Irish Religious . Watergate Martin Luther
N , Fighting - * Assassinations “King N
Consciencious Wars : Busing - .
Objectors - - Impeachment ¢ Boycotting *
Proceedings Schools

~ G. Can you make one Statement which represents a .
- conclusion we can draw about respecting others? -

N q-“q.“
Ay

~




&

. Eva]uation: ' {/

Pupils will, individually or in groups, make a collage of
magazine p1ctures illustrating ways in which people can
show greater respect for others.

— P

OR
Puptls will write an original story which illustrates

showing respect for another person. These may later be
read to the class or added to pupil's diary.;

éptional Activity

’

If de§1red pupils may use the vocabulary words from the
story, "Commun1cat1ng“ to play the Hidden Word Puzzle.

. Materials:

Hidden Word Puzzle (Master, included in éﬁ%son)




COMMUNICATING

As the tardy bell rang, the chitdren hurried to-their-
desks; amid last minute whispers and shuffling of supplies.

Mr. Jackson's eyes scanned the face of each boy and girl. .

"Mark is on top of the world today because his Little
League team won last night," he thought to himself. There
Mark was - doing sign language and mouthing the score to

James, seated across the room. -

»

He looked at Tenty Davis, the unappointed spokesman of
the class, near the window, second from the front. She was
tossing her ]ong'blon&e hair and arranging her blouse with

that air of confidence that made everyone pay a;tention to her.

%
~

And on around the room his eyes and thoughts happily &

wandered. Until his gaze came to Mae Ling. Mr. Jackson felt

L]

. “troubled.

.. . -~
-

- .,

Mae's"fami]y had recently arrived from Hong Kong. Her i
f;ther. ‘a m1cro blolog1st with the government had been brought

" on’ aq important ass1gnment to the Statbs “John Ling was anxious

© ¢

foT his daughter t0=get sett]ed in an Amer1can school andjjmprove

v
- &

A - her Eng115h R S

e

. e Th1ngs had not gone well for Mae. A.shy child, she had
“.(“ -- —

® SQnsed the 1mpat1en;e of the ¢lass when she tried to express

»

- . o

hgrse1f.

-
| S
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After school that first day, Mae had dropped her hooks of
the kitchen cabinet and cried, "I'11 never get along here.
Nobody 1ikes me. . They don't want me in their school. °T wish

we hadn't come!" ’

Mrs. Ling's face became sad. She tried to busy herself
preparing tea, while her husband quieted their daughter. [Mae,
you'll learn to like each other better as you learn the language.

You just aren't communicating.' . -

Terry Davis' annoyance wes obvious. BecauseJTerry's,gredes
were high and her assignments always finished quickly, Sshe was
asked to be Mae's study partner. Each time Mae repeated a

\
spelling word, Terry would grin and look over at the other gir]s.

Soon little gianceg wer Changed-around the room. A few

/

giggles were i S ' R

e L
- - Aoy

- '/// [\»;‘ . .
Mr. Jacks ew that Mae was pretend1ng not to notice the

/
,_,———~——“Ufher&,n She—seemed not to. care whether they liked her or not

She hurr1ed to the door

rst eﬁﬂlgg;h or recess time, not

ﬂ,‘,./

looking at th irls—% §s she played a]one, dart1ng
i ~ - /
here and there, as if she didan't need a compan]on to share her

A

games.” S ' -
@:WN_\W | . : N
\ _ p B
lBﬁT’g?:itw;chool Mae slowly malked ,to the apartment where
Mrs. Ling was waiting for, her. [ ' N
‘"How was school today, Mae?" ‘ 5 =

I‘\()
- e . -

S o4 e
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n 14
Mae's shoulders drooped as the: tdars brlmmed

[

~ ‘ . }

“

“The children laughed af me again. They think ‘everything

I say is funny. What can I do, Mother? 1 will never ave

SO o N
o x

friends."
o g

“« Mrs. Ling stroked her- daughter's thick black

s

s !

hair as she

rep11ed "The more you can 1augh with the children at yourdelf,

the more they w111 want you for the1r fr1end Now, come.

.Tonight is an meortaut»occas1on.for yOUr»father; so, please,.’

don't make him unhappy."”

-

- Mr. Jackson left home early the hext morning

the eight o'clock news when the children arrived.’

announcer said, "And now, a quick recap from the

award dinner last evening at our state capitai.

Governor's Mansion, he%e~+S/M€§ter of Ceremonies

and was wgtchiqg
Sdon the
ggvernor's
F;om“tﬁe

Ted Beal.

An e]egant diming hall was shown first. Crystal and gold and

heavy drapes were seen before the camera focused

on.the speaker

at the center of a-lang table. People dressed in evening clothes

were watching him say, "The Governor of the Greatest State of the

L4

United. States....Mr. “Governor." App]ause thundered as a handsome,

gray-haired man rose, with a medal and a certificate in his hands.

4

"t gives me great pleasure to present this year

Exce]]ence Award to Mr. .Jdohn Ling, who because of his devotion

to sc1ence, has ‘made the world a safer place for

My congratu]aﬁlons to Mrs.,

'§ Sciientific

all of us.

their hands and smiled. Once again, the audience began their

- . ¢

(OB

S * . " N ]05 (WA Ny

4 .
7 A . v
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L1ng and their daughfer Mae He shook ’




-

app]ause and rose to their feet in appreciation. Then the-

e]ev1s1on\commentator broke in with anotherﬁnews 1tem

~

As the lights in the‘clgssroom went on’, the children looked
at Mae Ling. They all seemed to be asking her quest1ons at the’
same time. When she began® to answer, she thought df the strange

way her words must sound to the other children. She remembered

her qother'é advice. Covering her‘moufh she started to giggle

to herself. The children smiled back. Soon they gigé]ed .....

but their eyes crinkled in happinese. NOW THEY NERE COMMUNTICATING.

>

L] . -
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: HIDDEN WORD PUZZLE

%
&

Use thg vocabulary from the stdEy:"Commuhicating" to help
you find the .words listed below. ‘

- Circle the answer when you locate the hidden word.
Mae's name is number 25. It is circled for you.
©T. ALONE 23. LIKE |
2. APPLAUSE . . 24. LING
3. AWARD ~ 25 mae
4. BANQUET 4 26. * MARK Y
. 5. oY 270 MEpAL |
6. CAPITAL R T 1 N
;1. CLASS . NEWS |
8. 'COMMUNICATING €.* -~ . 30. ' NOTICE | .'zb'
9. CRIED' "+ . 31, RECESS
e 0. ENG;ISH . ‘_'::' - 32.7 RESPECT N
fé{ M. FATHER . L. . . 33, ROQMS . -
Co2. FRIEND | 34, ‘§AD’ S
- 13.7 FUNNY . - " 35, SLIENCE , .
- e emes : 36. SMILE o
¢ s GIRL - | 37. STWOY
16, GLANCES TC . 38 PRETEND ' .
7. GIGBLES © . :§9. SHY '
o M8 CGOVERNGR - ¢d 40, Tewo o
© & 190" HERY .. 41, TERRY
; ‘.Zb‘, HONG KONG 42. . THE
21. LANGUAGE ’ - 43, YES_ \
22, LAuGH e an woro S

ERIC:, : R LY A

N

1



HIDDEN WORD PUZZLE:

A

M

EJD
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. / / ' .
4. Discuss the situations in the Projects section of the
Y Teacher's Guide in order.to list situations in which -

sharing would be a practical necessity.

Materials:

F11mstr1p "The Broken Sleds."
Cassette or Record narrat1on
Teacher's Guide «
paper and pentil

Westinghouse

Evaluation:

Write a guideline for sharing which you think could broadly
apply to many people. These may be shared with the class
or included in the diaries for future reference.

rd 4 . /
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4. Discuss the situations in the Projects section of the
. < Teacher's Guide in order to list situations in which -

sharing would be a practical necessity.

Materials: ' )
ratérials 1 .
F11mstr1p “The Broken Sleds.” Westinghouse

Cassette or Record narration

Teacher's Guide : .

paper and pentil

Evaluation:
Write a guideline for sharing which you think could broadly

apply to many people. These may be shared with the c1ass
or included in the diaries for future reference.

- / ' ’ /

’
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LESSON 12 - WE WERE HERE FIRST

£

Purpose:

To hejp pupils learn what effect our respect .for the feelings
and rights of others has upon our relationships. _ x

Concept:

Respect

Prerequisite:

3

Pupils must have had ihstruction in procedure for role playing.
Pupils must have had instruction in cause and effect
relationships.

> o
Terminal Objective ‘ -

" <

~Pupil will éppraise his own physical and emotjonal

characteristics, by listing things for which he might

not be liked by others. .
. . v

/N

Enabling Objectives:

-

1. Pupils will illustrate their understanding of the term
respect by verbally giving examples of acts of respett,
until the teacher feels the class has attained the meaning
of the concept.

—_ :
2. After listening to the story, "We Were Here First,” pupils
- will analyze the effect our words and actions have upon
others when we d6 not regard their rights as individuals.

‘

3. Pupils will discuss basic concepts of "rights," "respect,"
and the effect of our words and actions upon the lives of
others. ) .

4. After role playing assigned episodes, pupils will ané]yze
and describe their emotions and reactions to disrespect- .

.‘ q




W .
Learning Experiences:

1.
2.

Listen to the sto}y, "We Were Hpre First."
Discuss the following questions:
A. What happend in" the story?
B. The boys in the story needad to practice for the
fifth grade races. How dif they go about doing
that? ’
Did anyone else need to practice? =~ . \\\l
C. When a perspn thinks Ebout his own feelings, his own 7
clothes, his own activities, and his desire$, we
"describe that person as being (selfish).

. . AL
A selfish person does pot think that. the feelings
or. interests of others are as important as his own.

. D. How do peoplg act. when they thimk mostly of themselves?

Can you tell some things they might do or say?

E. How do these actions or words make others feel? How
would it be if the sjtuation were reversed? How
would you feel abou;\thekperson who treatéd you that

way? Why? ; .
F. Jackie and Yvonne felt tqat they had—rights. /

What did the two girls mean? SN

Do other people. have rights? ¢ .

Do-you have rights? Can you name some of the
, rights you have at home, at school, in your

neighborhood, in public places? .
Do all people have the same rights?r .

G - When-it concerns us. that other peob]e have their’

rights protected and that our actions/or words do
not abuse their rights or feelings, we are showing
respect for them. When other people felt that same
way about us, that is called mutual respect.

. > )

H. In what ways should all people respect each othet?

I. Do people sometimes show disrespect for each other?.
Ask for examples. Some might inctud®: handicapped
persons, Oother races, other languages, other accents,
foreign dress, inferior ¢lothing, persons with braces,
glasses, disfiguration.

P
——
-
2
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K. What can weé say gépéra]ly about respect?

-
J. -How does respect "affect the way people commun1cate
and live? ‘

Instrdct pupils to write synoyms and antonyms for the
word respect on index cards, using.dictionaries only
if neeaeg Call on several pupils to use the words in
sentences. Collect the cards. Shuffle the cards so.
that synonyms and antonyms are mixed. Distribute
cards' to pupils at random . -

Lasd

Role Playing

Have a "player" choose a partngr or group to role play

a situation suggested by the cgrd he drew. .The supporting
p]ayers will describe their feeNings and reactions to
the "respectful” or "disrespectful” treatment by the main

character. &
Example: Synonym Role
Consideration Helping new student
. find the cafeteria
Aﬁtonym v -
Dishonor _Arguing with father over .
Y , something he said to do.
) <
Antonyms Synonyms
Disre§pect Consideration )
Dishonor ° - Regard
Despise ) . Matter .
Admiration N
) Feature N
Esteem )
) Honor ° ot
v _ - Revere - .
4
Roles T
Making fun of someone. ~. a

Showing selfishness. ’
Shoving and-pushing to get ahead.
Throwing litter in someone's yard. o _
Complimenting comeone's talent or skill. -
Asking for an autograph. ) .
Letting an adult have your chair. .
Clapping for a job well done.

10y
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Materiq]s:

T .
T. Dictivnaries & A

2.. Pencils .

3. Index cards (3"x5")

4. Tape playerand tape of story (optional) )
5. Evaluation form and crayons or chalk, if desired."
Evaluation: . - ' , , :

- : M
. .

Pupi]'hill'draw a caricature of himself, émphasizing his
strengths and weaknesses. “ .

He will use the attached self-evaluation form to guide ,
his drawing. The form is only an example of items;
edch student should decide on his persona¥ list.

v

]
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Lot ' i ’
Crr EVALUATION FORM
THINGS FOR WHICH OTHERS MIGHT DISLIKE ME
. . Y
4 ( - <
) a ' ' xTS' N ) F
*  Things I.Cap Do Something Things -Which I Can't Change
"About | : . But Can Learn to Understand
1. Po_or’.Dispos’ition. ' 1. Physicgl"Handmap
/‘ 2. Argumentative r'lature\ ‘ .'2. De‘.o:'mity
3. Bu]f)"ing habits o, Tos, Weariny braces on teeth,
. oL temporarily
‘4. Selfishnes ’ y -
f . ' 4. Poor health 1
L] \ ) . .
-) - ' /,/ . ~
Il 3 . ’
J ‘ . /
L} / ’ .
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WE WERE HERE FIRST' \

p

Just walking close to it made the girlé%excifed. How
. it had changed since schoo] today. VYou wou]d th1nk that
track and field day was today 1nstead of tomorraw, to see-
that school yard. Coach Graham had lined the’ f191ﬁ w‘th
white and yellow chalk. Red markers had hbeen set tn civide
the yard for d1fferent events. Poles with bright banners ’ : .
haq been placed at each end of the race tratks, Tabies\

for the judges and nches for Spectatars had been put -

a]ong the s1dewa1k whe e the Qurls stood /\*\ P '

/

‘Jackie and Yvonne walked toward.the grass carrying 3a

B Y

Voo

 jumpropes”and flags. )They had been chosen by Mrs. Ross' & -

class to enter two competitive'evenxs; the flag relay and
' the juéprope'raceg, Winning against five otger fourth_

grade classes would be di}'f.icu?}t, but Jackie and Yvonne ’ ,
_~ were determined to get the trophy! The other ten girls Ve
\\\\ were fast on their feet, so it wou]d'tkke all the sped .~ T. ) ;}

\‘\'they cou]d muster .\ Today's last practice could make the - ;ﬁf

I - - ,/
d1fference v ) . , -

- . [ . R
They laid bheir/%lags down 9h the grassy slope by .
the building to practice their Jumproping'first. '
Down the fifty yards to thé return line, they skipped
o with ropes going over their $eads and under their 1igh£enihg
fagY"feet. Yvonne, tall and strOng¢§/gL11t, was ainn1ng by

by about three feet. But as she made her turn,,. she saw




’ ! ’ - : ¥ '
Jackie out of the corner of her eye, gaining on her and

passing her. She poured on the steam and the two gave it

\\
all they had to outdo each other. N

Panting and sighing, as they tiiiggd the finish line

they saw a group of Jsix or eight boys com7h§ around the

building. VYvonng“and Jackie had seen thgm at school. They

ade competition. I .
) : /
Talking and wise cracking with each other,. the group

«were in the fifth

walked to the grass. There they stopged and prepared to

practice. Several laid-down basebayis. one sat down to puat

on tennis shoes, and a few lined ue/to race. -
Jackie called, "Wait a minute! What do you think you're

doing? We were here.first. We're ﬁractiqing for the girls'

races. Don't you see our things you are'stepping on? Those

flags are the ones we made to 7arry in the flag relay." ° L
"These crummy things?" 'said a husky blonde boy. "My -

three-year-o]d’brother could do better than thisi" He

laughed and held one flag/up/o§€? his head, showing it “to’

his friends. "Yeah{{‘échoed another. "I wouldn't carry

- junk like this in the races." All the fellows joined in to

g . have a good laugh. Then they lined up to have their race.

Off they galloped, as if the girls weren't there.

"They thingefhey own the place," said Jackié. She bent
gver to pick up the tw;'fltgs, crumpled on the g(bund, and //
handed’one Eo Yvonne. The g;ris slowly headed on hqme.

-
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LESSON 13 - TWO WINNERS .
Purpose:
To help pupils become aware of .their abilities and limitations
and to stress that people haVe different abilities. -
Concept: . = T B .
. . .
, . Abilities
> Pre%equisites:r . : rd
¥
: - None .
. - v -l. t- : M .
Terminal Oblec‘1v?/_—’w\ : . ‘ . -
Pupil will isolate the accomplishment in his life which he ‘ *

prizes most.

.

Enabling Objective:

1. After listening to the story, "Two winnefsmfpupils will
explain the necessity of people having different tabilities.h

2.4 Pupils, in p]aying/fge Proud Whip Game, will isolate s
one.-ability which” he has and announce it to the class.

3. In summarizing information received during the Proud .
Whip Game, pupils will identify abilities' of classmates.

»

Learning Experiences:

1. Listen tg/}he stor ,{.Two Winners.. | ,

\

2. Discuss:

-~

A. What happened in_the story?

[

)
B. What.did Karen and Kay learn-about themselwes?
! C. What.did they Tearﬁ'about each other?
D. What did the class think.about Karen's ability as a '
. student. . ‘ : . |
et ! - _R_G “‘ {




L ¢ * ' : Co 2
. -

E. What did the contest spectatdrs think about
g Karen's ability as a skater? )

-

(F. Did Kay have the same ability as Karen?

M

_G. Did Karen have the same ability as Kay?

H. * Why was the sto?& called, "Two Winners?" :

s

+I. Should everyone have the same abilities? Why
or why not? ’

J. What would happen to a city if every citizen had
the same abilities?

3. Play the.-Proud Whip Game." (Simoii:e )

Proud Whip =~ o . ]

The teacher asks pupils to think of %Ybilities they . . ¢

have-of which they are proud. The teacher designates

the ageas for answers. She then whips around the room
_calling on pupils in order. A pupil may choose to pass
\Qir answer with the phrasé, . ' ’ "o

. "™ am proud...." or "I am proud that I've\%;étnﬁd to....

- Shgggsted quesfion§:

What is something of which you are proud?
LR - ..

%
1. That you have Jlearned this six weeks in math

(reading, science, or other subjects)?
2. ,That was_hard but you d¥d not give up? . : ‘
3 That happend in physical education?
4. That you can do or make with your hands? ’ .
5. That you .did for your family? ’
6. ‘'That was dangerous? ; ,
7. That was musical? . ' ‘ R
8. -That had to do with your church?
9
0
1

. That you can do without the help of. anyone else? .
. Something which required extensive training?
. ¥ Something which required much practice?

- 5

. ' ) »

. *Simon, Sidney B. et-al., Values Clarification. (New York: .
“Hart Publishing Company,.Inc. 1972). -Pages 134-138
~(Used with. permission of the publishers.
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Discuss your findings from the Proud ﬁ%jp Ga .
. R P ~ ‘ * “
1. Does everyone in your class ‘have the ,same abilities?

2. Did another pupi]'haveqa simiTar abilit to.your;?‘ ‘

!

: 3. Did sqﬁeeqe talk about a'skill you did not know they had?
-/ 4. Who was that person (Questton 3)? ‘ 1
5. What was that abil'ity or. skill (Question 3)?

. 6. What do you suppose are some reasons why we all have
different skills? <

. 7. Thinking about the story and game, what' c6uld you say
generally about people and their skills ‘and abilities?

~T - ° ‘
: Evaluation:

Pup11 will draw a p1cture or cartoon of*the accomplishment
in his life which he prizes most. He may write a short
caption if he desires. i

When the .class members view the pictures; the following
rules must be followed: .

*

| - .
1. Everything that a pupil says about a fellow pupil's ¢
picture must be positive - no negative comments permitted.

2. . A pupil says-these exdct words, - ”The thing that I-1ike .
. mast about your pictures is: .
3. The person who drew the p1cture must respond with these,
exact words, "Thank you very much."” .
, : .
4." Teacher: participate in this activity with the exact
words. Children must use #2. Children will enjoy the . :
game more because of zou enthusiasm.

Materials:

N . ) . ’
¢
None A\__,/__-_/\\\k~ . ‘
. » . \ ’

: s
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TWO WINNERS - .

-
AN e e o e

B

‘ It wasn't that she didn't t¥y. Goodness kno;:T\ka{Fn'

paid attention in class. Everything;Mfé. Stone said Ka;ég

N -

tried to remember.

< He r father had wérned‘he[;,Llhe—ﬂiif’:;g;:;iz;rdJ those

»

grades. had better come up!"

-t She practiced long division, multiplication tables. and

fractions. Fractions' There was just 50 mucn to lear —

she inverted when you weren't supposed to %qiS:i;aapd dian’t
t have

: invert when you needed to. She just didn’ mind- for
‘5\\) figures. . ) ___—__filwf//“

Every. grading time xar;;T;\?ETﬁ\;ZZZEnggi got better
-

. marks ‘than she - qu Kay was six minutes younger, too. l&—
. == ,
woulgn't be so bad if Kay d1dn t rub it in w1th her choice
‘ remarks. "Karen, don t you wish you were a‘genius like me?"
\\\an “Hhere were you when they passed out the brains?" ‘

\Karen looked down at gpe red marks on her math test. ”"Hg
paper is bleeding to death. Why couldn't Mrs. Stone use a
green pen, or purple, for a ;hange - anything but that icky
red. 1 can just imagine wh%t my grade this time‘will be. I'm
4 so.dumb." _
" “Thank gaodness I can forget about it awhile. Today's
. the last day beiii;i;;>ing vacation. We will have the Easter

plcn1c and no schooT for a week. "\\

~

"'».4 -
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Later tﬁj}/aﬁternoon when the, buses stopped at the park,

""‘ * - ) }'23' ) .‘,':




. '

Poys and girls scampered off for the picnic_and game:s. At

. candy.

»
.

Karen was just getting her skates on whép the PTA president
announced the start of the judging.
The benches outside the rink were fiiiea with peodie

.

/ »
parents, room mothers, the principal, and teachers.

the rink the floor was crowdez with contestants,
some of whom were wobbling and weaving and hb]ding on to the
rails. It was hard to keep from skating into'the ones on the
floor who kept falling down. Some didn't move at all - you
really had.to slow down for them, they $ust stood siil]. -
The music played a.ﬁal}z. While others stayed near the
edges of the rink, Karen's pace asily.shifted with the ‘
ék\ rhythm. She danced and whirled, finally tdrning into a jump .
and landing backwards. ‘
Upon the scoreboard went the names of the five finalists
Karen was leading with 30 points, but Judy Morris and Pqt
Tucker weren't far behind.
As the record quickened with a loud trumpet, the scorebéard
flashed "Figure Skating Competition.”
’ Karen's feet moved fa;ter. She put everything she had jnto

this last song. Snhe spgp arcund on both feet, then on only

one. She did a figure eight and juTiii/ip.with her arms

extended, landing gracefully. 110




-

The neon flashed 50 points.KEKareh wa< the winner.

As the girls received their'érizes. Mrs. Stone smiled,

o ‘ \ .
"Congﬁatu]ations, Karen, your skates have a way With figures."
"Yes," teas&d.Kay, "you really/hav® a mathematical sing "
“Ah," 1aughed Kafeh,nhplding th;.rabbit and two yellow
tickets. "At least I can éBu ; 0 two." M1§cn;ev0usT; she
added, "I uonden-wﬁv*ﬂ“f%it*fggzébzith me to the movies?'

. T~~~

Y
. / |

1a

g

»




LESSON 14 - I AM PROUD e S

Purpose: /// f') ‘ , .

To help pup%ls identify their ab111t1es. the1r 11m1tatxons,
‘and potential’ related abilities. Pupils will understand .
thdt each person has-his own set of abilities and

11m1tations uhich make him a unique individual.

L

-

Concept:

Ski1d
Abilities

Pregi§:$sites: : °

Term1nak Objectjve:

~Pupil wil? predict the way in which he will best use his
greatest talent or skill in future years. \

~

-

Enabling Ob jectives ' s -

[y w«

.l

1. --Pupils. wi]1 learn the song, "1 Am Proud " (Simon, Pages 327-328)

2. Pupils w111 designate one related sk111 for which he
: could have p:obable capability. .

- 3. Pupi]s will verbal]y 0ut11ne the a]ternat1ves one has

_ when he ts unab]e to perform well. , : ’ .
% 4. . Pupil will analyze h1s reaction when he does not succeed
easi]y _ - )
. ) i;-f#:': ' .\b
Learning Experiences: )

L] . N

1. Teach the song, "I Am Proud.” ,

I .am proud, 1 an proud J . . .

1 am. proud of what 1 do. ) '
I ah proud and 1'11 tell you. :

&‘ N ‘. . | 5112




| <
The pupils sing together. When they come to the last
phrase, "and 1'11 tell you," a pupil will tell of an
accomplishmen/t -or talent of which he is proud. This
must be a diffferent accomplishment than he stated
in the preceding lesson. The singing may be continued =~
so that many jor all of the children have an opportunity

fA};fT to tell something of which they are proud. The teacher

will motivate students' participation by being the
first to sing "I Am Proud" of an accomplishment.
Encourage a wide spectrum of "I Am Prouds."

2. Diseuss: Frequently someone who has one talent or
skiii can do |things that aref%e]ated.' Fox example,
playing the piano; learning T8 play one stringed
instrument makes it easier to .learn other stringed

instruments: | ) \
violin . | piano g.math art
banjo xylophone t_puzzles writing
guitar ‘organ - designing -,
- needleward v
3. “Ask the following questions: s L
s ‘
A. Is there a skill which is related to one that you ’
have learned? What would it take to learn this .

skill? Are you willing to try?

B. Is there any other skill you desire to acquire?
Do you know why youWmre not able to perform this
skill? 1Is it that you are not old enough or that
you have not practiced this skill?

C. What do you usually do when you do not do something
well? Why do you-do that? What might you do when
. you do not feel successful at a skill?

D. How do you feel when you have acquired a new skill?

Materjals:

1. Transparency or duplicated copies of the song, "I Am Proud." career
Examples and Career Riddles. (Masters included in lesson.)

2. For evaluation, if desired: Paper and pencils or art
paper and tempera paints. ‘ '

W

Evaluation: ‘ ‘ £

The weatherman predicts the weather in the future. "This could
be used 1 efining "predict."

)

113
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/

Pupil may choose one of" the following  three sections:
Pupil will predict hoﬁfhe will best use the talent or
skill he feels proudest of: :

When he is in junior high school.
When he is in highfschool.
When he is an adult. '

These may be shdred with the class or added to the personal
diaries. s '

Follow-Up Activity: / B

Capitalize on the pupils' enthusiasm foward related skills
and future goals by helping; them explore a wide range of
career choices.

SURNRRN
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'}

Qutdoor

Fruit Grower
Vegetable Farmer -
Forect Ranger

Computational

Accouhtant
Bookkeeper
Bank teller

-
Persyasive .y 6{

Writer

Author )
Salesman

Personnel MHadmger 2

Literarx:

Teacher
Actor |
News Reporter
» Librarijan
. Novelist
Historian
Mechdnicals
Aviator
Machinist

-~ Automobile repairman’
.Engineer T

-\

l)
i
1

Ponns

A

"SKILLS/INTEREST: CAREER EXAMPLES

S

Scientific

Physician
Chemist
Meterologist

Artistic
Designer
Hairdresser
Sculptor
Artist
Decorator

Musical

Musician
Music Teacher

Social Service “

Nurse

Minister
Hospital Attendant
Counselor ’

Clerical

Typist’

Clerk
Bookkeeper
Accountant




\\
- ' Ny CAREER RIDDLES
. N '
Find a skjl1 you have. Then see some career choices which
use that skill. . R s

.~ }. I am good.ip math. 1 Tike to work with numbers.

2. I like to meet people. 1 can.persuadé them to buy .

buy what I sell or do what T suggest. . -
. 3. I like to-be outdoors. ' . /

—

a1 enioy keeping records and running errands.

[N .
5. 1 like to spend time helping people.

» . “a

6. Most of my free time is spent reading or writing stories.

7. 1 enjoy going to concerts and playing my instrument.

., . | }
» 8. -1 seem to be creative with my hands. -
9. I have a talent for solving problems- and discovering new
‘ﬁact;. e -
.3 10. 1'1ike to repair and ?ix‘mechqnita1 objects.
i ., \
» v .
. . :
Y
iy
. ; '
¢ &
[ . - \\
1)
- q‘r ;:‘ .
" ) v 7 B .1 i '(; !
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LESSON 15 - THE MISSING CAMERA

~ 3

Purpose: . C
-

d ’

To help pupils 1earn that in our society every citizen
should be afforded impartial, just, and fair treatment.

—r

. - 2
Concept: 3 - & '

Responsibility . .
Justice —
s e ¢

Prerequisites:

Exper1ence in identifying synonyms and antonyms. -“Experience
in original. story composition. L .

R

Terminal Objecfﬁve:

Given relevant. information for\a hypothetical situation, the
pupil will evaluate the judgment made and support his point
of v1ew (This will indicate pupil's moral reasoning stage.) -

[ 4 B
Enabling, Objective:

1. Pupils will write synonyms and antonyms for justice.
Pup1ls\w111 verbally use those terms correctly in-
LA sentences.

*
e -

: 2. Pupils will read four stories, searching for types of
) ‘justice or 1n3us€5ce to story characters.

3. Pupils will apply & synoym or antonym appropriate for
each story

o 4. Pupils will select the individual in each episode who
’ was responsible for interpretipng Ju%tice.

Learning Experiences: o 5
b 1.

List synonyms and antonyms for justice on~the chalkboard.
As pupils give examples, call on several students to use
synonyms and antonyms in sentences. (D1ct1onar1es may
be used if necessary.

N

« " . N - .11'?
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2.

5.. Ask these questions to the entire class: ' v

- ’

Read the folur short stories. Discuss the following
questions after approprifte stories.

_Story 1: Why did Bill-Jamieson's name come to tHe mind
+ of the store manager?

- b
On what evidence was the store manager basing
a possibe accusation against Bill Jamieson?

Where does the storekeeper need to.bedin in
an investigation to find the guilty person.
What do he need to learn?

Story 2: On what was™Mr- Gray, the principalybasing his
question concerning Jack-Murray? \

. Was this problem related ‘to Jack's ath]et1c Cr
. a§b]1t)? v

/' ) what are some possible réfsons Jack had
been tardy and irregular in his school attendance?

Story 3: On what were the children bas¥ng their acceptance
w Or indifference to Nita?

Were several pupils infhe class doing'othcr

tasks beh1nd the scenes instead of acting? . -

-

Who 1n the class was qua]1f1ed to part1c1pate '
. in the p]ay?

Story 4:- Under what c1rcumstances had the’ sa]esperson
returned the incorrect change?

Who would be respons1€Te for the lost money at
closing time? ,

Divide. the class into several small buzz groups. .
Select a leader and secretary for each ¢group. Discuss
Just1ce or injustice displayed to the story character

in each episode. Apply a synonym or antonym appropr1ate
for each story <

Have each buzz group report the1r f1nd1ngs to the class
as a whole. - 2

A. In each story who was the individual respons1b1e
for 1nterpret1ng Just1ce?

B. Who ane the citizens who must exercise justice'daily
in our school, and community? .

. 4 )

-




. ¢
C. Beforgq a dgkision,can be made in any situation,
what are some guidelines which must be followed?

D. Has anything like this ever happend tp you or
someone you know? How did you feel? What action
did you take? What would have been the just or
fair thing? What would you do if a similar thing
happened now? .

Evaluation:
Choose one case:

1. Pretend that you are a judge. How would you judge the
ase of Bill Jamieson? Jack Murray? Nita Gomez? -
Patty Thomi@ and the Saleslady? Support your viewpoints
g in writing.

2. Form students into small groups and let them resolve
one of the episodes above or assign one epigode to each
group for resolution. Solutions should be Shared with
entire class.

Materials:

o
7

YPuplicated copies or tapes of stories if desired:-

- NS

¢




"THE MISSING CAMERA"

‘e

Bill Jam1eson had stolen a watch from the Stop=-Quick Market

" His mother discovered the watch and talked with her son abaut

his dishonest act. Together thex,met wath the store manager

and Bill prom1sed never. aga1n to take anything w1th6ut pay1ng

LY
-

Now, three weeks later, a smill,camera has been stolen from

<

the same store, at approximate]y the same time in the

A
’

afternoon. v

s

John Miles, the store manager, thinks about the theft. "The

store was crowded after school. Theré were several housewives

4 - ,
and many school children. But which children? O0h, yes, Bill

-
-

and several friends came in.for some~gum.

"Could thegdamieson boy n{C; taken that pocket camera?"
% % ' - )
wonders the puzzlea\store manager. .

T

o
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' o, "ACTRESS OR STAGE HAND?" )

/ . N . g -
: - é'."? .

N

Nita Gomez'enrolled in schéol on the fifth of March. The.

o N

Public. L1brary Week Play was to be presented on the eighteenth

> s
of. March by Miss Patrick's c]ass. T : .

Mr. Jones and his pupils wtre handling a%1'back-stage.detai1s

a

Y] that every studeni in Miss Patr1ck s class cou]d part1c.pate

)

Aas storybook charagters.

o o
v (‘ ‘

Each pupil wou]d wear the costume of a. well-known story book

.“‘ ‘
- X

character Theol1brar1an would narrate the°play wh11e the-

choir sang songs ab0ut the lives df the people 1n the books .

¢

- Pupils pn stage had no speaking’ partsm‘but must learn some

. 9 v >0
actions to help the audience guess their roles.
-+ Nita's family was from Mexico. She $pgke 1itt$e/Enqlish, wore

clean but patched clothing, and had not hade friehds easily.
. »ﬁ . - -~
It seemed that although Miss Patrick's group activities had \

iﬁcludedwthe,new student, the pupils had not.accepted her on their

7

/ ’ .'t,,'- .~ - .. t s .
own. Her language and color were different from theirs.
- _. . ‘ .
\ o Should Miss Patrick“arrange a costume‘andisond $0 fhat.ﬁita
may have a part in the play, -or would it be all rhght to let

'Nita help back-stage with the scenery?

-




N '\;ﬁ%" ’ 3

*

, , "THE QUESTION"

' : ‘

-

Jack Murrax had ‘been in trodﬁ]e even?since he entered White

Elementary“several weeks ago.

. . ) §

Although he lived'only a few short blocks from the,schpb],

X he was ‘tardy more than he was prompt. He was absent at
: @ )

least-once a week.

The.children couldn't get Jack interested ngtheiy projec'ts’

or'activities Mrs. Jaﬁvis thought of every way to make him
f-'-

feel we]come to the class, He just did*not Tike her-or-the

% "‘"v!, e Q \’,ﬁ
ch11dre ! A &
E~ I3 . »

—_ ‘%ié class work'went unfinished and his homework was never
" ‘i} "

.turned in.
. » ' ¥ -
When the fourth g ade. basketball contest was held, Jack

&

made the final ¢ betition. He had made enougg points througm
0 e T _

. ‘ v T .
i//}he weeks to win the trophy. . ) .

Mr. Gray, the priricipal, was to announce the winner of the

trophy at a spec1a] assembly of the fourth grade classes.

He looked at. the name of the winner on the list of pﬂayers

Mr. Gray asked h1m{/}f/”“3€2uld this. dvs1nterested student A

receive the basketbaj] trophy?", . . Tt




"KEEP THE CHANGE"
Patty Thomas dashed into the variety.store shortly before
closing time. She had remembe:red Martha's birthday party

which was to be the next afternoon after school.

"What can I find in a hurry?" Patty wondered. Quickly
she bought an autograph book for-$1.50 and a tiny stuffed
~animal for 79¢. While others waited behind her, Patty

handed the rushed saleslady a five dollar b1i1ll.

When Patty got into the car and started to put her money

away, she discovered she had. received over $3.00 in change.

Smiling at her "bargéin" Patty theught to herself, “That

clerk was so busy and didn't realize her mistake, I will,

4

just keep the change. Nobody will ever know the difference."

»

b
%
N
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LESSON 16 - THE SAVINGS ACCOUNT

4 >

Purpose: .
- . N\

Tg help pupils learn that responsible citizens spend money
wisely in order to purchase the materials things they need.

. Concept:

v Using money wisely

Terminal Objective:

Pupil will present a plan for saving and spendingvthe
allowance or pay he receives each 'week. CL///-

Enabling Objective:

A

After pupils réad dnd discuss the story, "The SaQings
Account," they will answer questions in a "Public Interview"
game to express their views on the issue of money.

Lea;ning,Experiences: S ; o K;
1. Listen to the story, "The Savings Account.” —
. ﬂ ' P
2. Discuss the following questigns: T
"A. What happened in the stor}?, .
B. Although Jill and Julie 'were the same-age,'their S
©* attitudes toward money were not alike.. What were " .

their attitudes?.

C. Do you think Jill had invitations or opportunities - |
.to spend her money as'did Julie? '

D. What interests might Jill havé had to tempt her to
refuse job offers? ) ;

E. Why did Jill spend her money as ghe did? Why did
Julie? ‘ -

¢ , .{,,)' o4
F. Which girl acted wisely ﬁivfegard to spending.money?
Why do you think that? List your reasohs.

L N 124
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G. Does anyone have another idea? ‘Can you give reas
for believing that way? '

H. What would you do if you were Jil11? Julie?  Why?
3. Play the "Public Interview" gane: Simon, pa%e 139.
Optional Activities:

1. Pupils may work the Hidden #ord Puzzle to reinforce
story concepts and vocabulary

2. ils may name ways a fourth grade pupi] can earn

ﬁbné/

3. Pupils may develop methods to save money.

4. Pupils may present things to do and places to-go with’
friends wh1ch do not require spending money.

) Meterials&

Paper
.. Penctls -
Duplicated cop1es of Hidden Word Puzzlé .and weekly Budget
(Masters included in lesson)
Cassette player and tape of story "The. Savings Account" (

Evaluation:

Make a plan for spending and saving your allowance or job
pay each week. Discuss the plan with your parents. Try
.the plan for two weeks and see if you are ab]dcto save
more money by stay1n§ within the budget

(See'sample budget plan) ~
~
i29
-~ 142
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7 A *
A
% “WEEKLY BUDGET
—\" —~. N L \V‘ _
~ Money To Spenp: S 3 ' .
ALLOWANCE $ )
| Joss $
ToTAL ~ $
WHAT 1 Neeb:
SUPPLIES $
SNACKS 8
"ENTERTAINMENT $
ToTAL ~$
Money I CouLp SAVE $
~ .’\( i




.

PUBLIC INTERVIEW

",

This activity gives the pupil attention in the classroom
and provides an opportunity for him to make public his
position on value issués.

Procedure: - >

Rules: N

1. If a pupil valunteers for a public interview, he must
answer each question honestly.

s

2. If the interviewee does not wish to answer a que&{ii£>
he may respond, "I pass."

3. If the interviewee becomes uncomfortable, or for some
reason wishes to cohclude the interview, he may say.,
"Thank you for intéviewing me."

‘4. Upon completion of an interview, the interviewee may
pose any three of the questions to the teacher.

Note to Teacher:

For this activity to be successful, a comfortable and
receptive atmosphere MUST be maintained. Keep an honest »
and welcoming attitude between teacher and children, and
between interviewee and classmates. )

Your open and respectful attitude toward the children will
strengthen their self-coricepts.

.

Each interview should be kept brief. The teacher must
listen ‘to each pupil's responses and show an interest.
‘\\ .

* “

Simon, et al, Values Clarification, Pages 139-157 .

Ed ‘)
PNy
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15.
" 16.
17..

18.

. Y
Why care some people poor? ‘ '

INTERVIEW QUESTIONS =~ .
USING MONEY WISELY '

If you could have $100 cash, what would you do with it?

Do you get an allowance? i ..
What kind? . .
Is it fair?

What do you do with it?

Do you have to do anything for it?

Do you ever do anything to earn money?

What iS the.worst work -you have done for money?
Do you work after school and/or on Saturdays?
Where?

What areé you using the money for?

What are you saving money for?

Is there something you would like to have very badly
but do not have the money to buy now? What?

Do.you know how to open a savings account?
Do you know how to keep a checking account?

Are you rich? ‘Do you want to be rich®when you grow up?

How do people get rich? ' ///#

D6 you buy many records or tapes?

What kind? . . - ,
Where do you get the money? LN .
Do you subscribe to any magazines yourself?. , h\\“’&; '

How many pa%rs of shoes do you have? Who bought them?

Have you ever given your own moﬁey to charities, causes,
etc. Which ones? Which ones do you object to supporting?

Do you ever treat other kids to food?

128 ’
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THE SAVINGS ACCOUNT

+

¢ Among their birthday presehts, Jill and Julie Feller

received new'leather~purses from their grandmother. Inside

v .

each was a crisp ten dollar bill.

"Money:." gxclaimed Jill. "I'm not going to spend mine.
"I'm going to keep my money and open a springs account at
the bank."

-

"So am I," agreed Julie.

The twins had receivgd a weekly allowance for séme-time.
They had routine household tasks for wﬁich no pay was given.
They cleaned house, made beds, carried out garbage, and
helped with the laundry. From time to time Father gave them
extfa méney for doing bigger chores. '

Jill and Julie had never saved theif money for anything
special. Qith a store nearby, 1f was easy to walk with
friends for games or sweets. Allowance da} usually found
eager girls with emﬁfy pockets.

But now that they:had a start on saving with their gift
' money, the sisters were détermiheq not fo spend all their

a]]owgnce.

Occasionally, neighborhood jobs were found to earn extra

pay. Jill was anxious for afternoon cér-hashing, babysittjng,

- or lawn-mowing. B At firstCBulic‘shared Jill's enthusiasm,
but soon she refused jobs in order to play or watch

television with friends. : Q
- * ).‘v\’
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* ) ’

Julie was 1nv1ted for a Saturday out1ng to P]ay Worid, ..

-

with rides, amusqments, and food She bought new sandals °

to wear and t1ckets for a fu]] fMay of fun She enjoyed o )

.,,

\Q

everything from the ro]]er-coaster 'to the swamp cano€ ride.

When the family took a vacation trip, Julie bought ' ,
souvénirs‘ét‘several stops. Although the tringets’were
expemsively priced for toyriéts,'thEy wereanot well made:
and did not last until the Felters returned home.

Oné éaturday:morning Mrsl Jarnigan in their block <: )
offered to pay for edging the grass and clean1ng the garage
Julie had a basketb?l] game she wanted to watch, but\J1]1
accepted the job.

When she came home witg her pay, Jill went straight to
her room. Shortly she.returned with a small box‘filled with
money. Her face beamed with happiness éﬁd pride.’/

“I have enough to open that savings account, Dad. Will J g
yofi £;€; me! to the bank?" °

Father and the twins watched Miss Boyd, the .cashier

3

insert a Savings Record folder into her typewriter. Above

the name of the bank she completed Jill's name, address,

.father's name and pﬁace of employment. g}

Miss Boyd exp]aihed the process of making deposits,
using specific savings deposit ferms. She typed a special

& - . L R .
savings account number which must be used on every deposit

~ "~

-

or withdrawal.’ ‘ . L

B

The following day Ji11 received a ietter from the Vice .

Pl b
N

‘President of the South Street Banks, congratulating her on

30 .




) oA “ :
LI ) ‘ ‘ ’/ ' N
. *Her ability to manage money and thanking her for selecting S
their,bank\foé her first deposit. ‘ B
> . > ) I
’ Mo one knows where Jill hid this special™letter - perhaps
the same secret place she had saved”her money.
7\ L]
: ] - _
‘. s\) -
. \ )
. .
« , ‘ 14
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HIDDENWORD PUZZLE

Us1ng the vocabulary from the story "The ‘'Savings Account“
to he]p you find the words ]1sted below.

C1r91e the answer when you locate it. Savings is number 50.
I§ is circled for you. Account is number 1. It is also .
circled for you. , ‘ . ) ’

1. ACCOUNT 23. GAME ~  46. RECORD ,

2. ADDRESS 24. GARAGE 47. RIDES
3. AFTERNOON - | 25. GARBAGE 48. SANDAL
4. ALLOWANCE 26. GIRLS 49. SATURDAY
© 5. BANK B 27. GRASS - 50. _ SAVINGS
6. BEDS o 28 HEEP' . 51. 'SECRET.
" 7. BIRTHDAY +  29. HOUSE 52." SISTERS'
8. BOUGHT '30. JILL ¢ 53. SIT ]
9. BOX - 31. JOBS 54. SO - P h
| o —
10.  CAR * 32. JULIE.: - 55. SPEND
11.  CHORES o 33. KEEP- ~ 56. STORE
12. . CLEAN 34. LETTER '57.  SWEETS
13. *DAD ’ j5. MANAGE  $8. Taxe \
14. DAY | 36. MONEY .  59. TASK .
v # 45 oepostt 0 a7, MOW - 0. TELEVISION
16.  DISHES 38 NAME  61. TEN
17. EARN . 39, NEW 62. TICKET “
©18. EDGE 40. NUMBER 63. TRIP
19.  FATHER 41, open 64, THINS
20 rd%ﬁ 42. PAY " 5. VACATION
21.  FORMS 43. " PLAY ’66. WASH
22.  FRLENDS . 44, PRESENTS  “67. WEEK
o . . 45. PURSE (99 :
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HIDDEN WORD PUZZLE

I L
R D

u

R

Y X A T

L

E M/0 W R,

7 M X N

R W

X,

E P

E

Wy K

H A G A B

N O N E

I

"D A

P

5

F

K F A X

E R H
s

E.T T

L.

S 0

Y

R

0 A M O T D

B‘-.

R

0 U MOA R I

E

U R S

P

0N U
P R.T,G

E

S

T 1

A

C

R NV A

S

E

E L

H
E

G

E

X S H

£

E

S § W

Y C E H T X

T

R M S T A S K

F O

X

R

E

‘U M -B

N
L 0O W A N

E Y S % Y

Ca

D A L

A N

S.

RS

E

E A T H




LESSON 17 - PAM PUTS IT OFF

< - )\ ‘
+ Purpose: o
To help pupils learn that responsiblé citizens spend time

wisely in ‘order to fulfill their responsibilities and have
leisure time for recreation.

Concept:. ' : _ I | .
Using time wisely, " ‘ 151 .

‘Terminal Objéctive° - ' - : - . o .

1!

Pupil will present a p]an for conserving t1me wisely during
the week. . \ . ¢

" Enabling Obfective: (f% 7

R,
'\,\ SN

1. After viewing and discussing the filmstr1p, "Pam Puts '
: It Off" pupils will list ways to conserve t1me, ’

2. Pupils will develop ways to spend»leisure time.tn

3. Pupils will play the "Public Interview" game to express'
+ their views on spending and saving time.

4. Pupils will leern the song, ?A T1me1y Rnyme.“

Learning Experiences:

1. View the ‘filmstrip "Pam Puts It Off. v
2. After viewing the filmstrip ask the following questions:

A.. Pam and Judy hadl the -same homework assignment. How
did their attitudes differ?

5. How did Pam use her’ afternoons‘durfng the week?

.C.. When'did Judy start her book report? When did-.
- Pam begin? X : »

i ‘\ D. ﬂave you ever dreaded a task? Nhat did you do?

: © E. .Have you ever completed a difficult and un1nterest1ng
.4 ' task with many temptations to get side- tracked?
: How did you make yourseélf finish your work?. How
did you feel when you completed yaur job?

1

Q ‘ . - 1' ' 15{ 11(34; St '




-* 3. Discuss: \\‘// : ' oL -
. ' ’ . ) & . )
- Saving and spending time is as important as savihg -+
-and ‘spending money. .- : .

"I didn't"have time!" 'This excuse,usualiy means
.that someone didn't plan their work time well
, - enough té have play time-left over,
4. List ways .t0 save tfme-sb there is play time left over
, when a job is completed. E
Answers.ﬁa} include: ’ . s

.. : Put work first. "Give yourself a time limit and stay
within it. Make a schedule of .steps to get the job
done. o
Assemble needed supplies. i
Don't play until work is -finished. o
Learn how to cut corners of time without specifying
quality of work or study. -For example: read a
page well so you‘'don't have to read it over and
over. Write neatly so you don't need to re-copy.

LY

o 5. . When you have finished your work, what are some wRys to
: spend your-free (leisure) time?

Answers may include:

Hobbies or crafts
Musical activities .
Sports activities e
Scouts or other organizations
¢ - Religious instruction

- Television

6. Play the "Public Interview" game.

a 7. Learn the.song, "A Timely Rhym%." . . - ‘

’

Alternate Activity:

'3

Role p]ay possible ending§§for the story. Some suggestions’
might be: L

Pam stays homé from school with an imaginary illness

Pam hurriedly writes a book repoft covering the
T portion of the boojk she read Thursday.

" Pam atténds class and admits to Miss Smith that she
did ﬁ?}:fgmplete her assignment. .
Pt s ks A
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. Pam promises M1ss Smith to use her time wise]y
on the subsequent assignments. o

Evaluation: =~ - o : L
_"Beat the C]pck"‘- . e

Thisgueek I will "Beat the Clock" by

-

"so I can get my work done and sti]]

have time for fun. C " S .

Materials:

1. Cassette pléyer

Filmstrip. projector - - \ o p
F11mstr1p kit “Pam Puts 1f Off" (Eyegate) - i )
. 2. Paper and penci]s .5 ". . ' . a°, '
3. .Duplicabed copiés of "Beat the C]ock" (Master "

jnc]uded in lesson).

' . . s
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BEAT THE CLOCK g
: 'ﬁ .
This week I will "Beat the Clock" by
S \ , ‘ ;
so I can,get my work done and still
have_ time for fun, T
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) /”“\f
PUBLIC INTERVIEW

and provides an opport y for him to make public his
position on value issuek. :

- A
N
¢

This activity gives th;&gg;i] attention in the classroom
it

If-4 pupi) volunteers for a public interview, he must
answer each question honestly.

2. If the interviewee does not wish to answer a question,
he ‘may respond, "I pass.”

3. If the interviewee becomes uncomfortable, or for some
reason wishes to conclude the interview, he may say,
“Thank you for interviewing me."

4. _Upon complietion of an interview, the interviewee may
pose any three of the questions to the tealiner.

~

$imon, et al, Yalues Clarification, Pages 139-157

L Y

' , 138

- .

157
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N
w

20.

o n »

10.
11.
12.
13.
- 14,
15.

17.
18.

19.

INTERVIEW QUESTIONS -
“ " USING TIME WISELY ‘

Are you enjoying school? -
Which was your best year'in’sphool?

,
Are you good at getting high grades?

.Are‘you planning to atténd college?

: r
Are you proud of your work habits?

S——

N M | 2N 4\
How dd you spend your time after_;choo]?

0f all the tﬁings-you do in your free time.\which three
things do you like to do best? ¥ .

Which three of your free time activities do you like to
do least? Rank them. .

Do you like to get letters? Do you like‘tq write letters?

What is your most prizeg possession?

What do you enjoy most in.life? PR

How much television do you watch?
How much time would }ou«say‘you spénd watching television?

-~

What are your favorite television shows?

What would you do if you could not watch television?

Do you and your parehfs enjoy watching the same television
programs?

What did you like about your sumdier vacations?

3

Did you go on a trip or outing during your Summer vacation ‘

from school?

»
-~

Did you spend any time last summer flat on your back and

.daydreaming? . ‘ . x

Where did you spend the best summer of your life?

139
158
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21.
22.
23,
24.
25.

26.

27
28
29.
30.
31,
32.

33.
34.

. Have.you a hobby which takes up a lot of your time?

What is the most interesting book you have read recént]y?
What was the besb play you have seen this year?

HoW, often do you go to the movies?

Have you seen any movies recently which yeu liked?

Fell me in a sentence or two about a movie you saw and
why you ]1ked it.

What is it?
How 'did you get interested in your hebby?
Are your friends interested in the same hobby as you?

Are some of your friends not interested in your hobby?

Do you sp&nd much time .with your father?

What are your favorite sports? A A .
Do you like to hike? Ice skate or roller skate? Play

ball1?  Swim? ‘ |

Would you 11ke to fly a plane?

Do you work after school and/or on Saturdays7
Where?
what are you using the money for?

Is there something you want badly but can't afford right
now7 What?

1S

What magazines do you read regularly?-
Do you subscribe- to them with your own money?
What do you do around the house in the way of chores?

Are you expected to do certain or assigned Jobs around
the house?




" LESSON 18 - HOLD ON KATIE . v

Note: Yhis lesson shou1d.be taught on two separate days.

Day Oné: "Hold on Katie": the concept of physical courage.

Day Two: "Friends and Broken Glass": the-concept of moral
courage. : :

Purpose: : -

To help pupils learn two kinds of couréée: physical and
moral. To help pupils learn that mdking decisions in facing
problems demonstrates courage or lack of courage.

Concept: . . ’
Physical and moral courage

Terminal Objective:

Pupil will write about oné'thing he fears, the reasons for

his fear, and the method he is using to overcome this fear.”

Enabling Objective: ' ) ,

1. After 11sten1ng to the stary "Hold on Katie," pupils will
determine the Mean1ng\of physical "courage.

2. Pupils will 1dent1fy phys1ca1 courage in articles of
- .nenspapers or magaz1nes ~ -

N TT—

3. After listening to the story "Friends and Broken Glass,"
pupils will determine the meaning of moral courage

4. Pupils will 1dant1fy moral courage in articles of
newspapers of magaz1nes

Ogtlonal.

”,Pupiis will individua]]j evaluate and classify each problem
as morally or physically courageous.

Learning Experiences:

1. tisten to the story, "Hold on Katije!"

The story "Hold on Katie" was written about a ten-year-old
girl and her true adventure in the surf off Galveston
IsTand. She showed great courage in facing poss1b1e
drowning. .

| o 141
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Brave deeds wﬁich affect people's lives or safety are
known as deeds of physical. courage. °

Boys and girls like to prove to adults that they have .
courage. Probably few of you have had to face a crisis
as did Katie in our story. However, there are other ways
to prove yourselves in physical courage. -

LS

. Discussion: .

Think of ways boys and girls prove their reliability in
safety matters,

(Answers may include: Patrol boys who help school pupils
cross streets safely. Scouts who help others on hikes
and campouts. - Babysitters who care for small children
at home or neighborhood and protect them from harm.)

The following exercises utilize the newspaper articles
indicated:

) )
A. Articles involving children saving 1ives of others.

B, Examples are given of four young people who

courageously overcame their physical handicaps
to face life and overcome tragedy.

The story we're about to read deals with the courage
to do what is right, having convictions. Such bravery
demands the highest quality of decision making and  is
called moral courage.. . :

Listen to "friends and Broken Glass."
Ask the following questions: \

A. What happened in the story?

B. What decision do you think Kay and Lynn made?

C.” Why did that decision require courage?

D.. What problems could arise because of such a decision?
Could their friends becomelgngry? Could their
parents become upset? Cou friendships be br"en?

Discussion: L

Lynn and Kay faced a,éituation in which moral courage was
involved. . ’ :

-
PN
{
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N m '
»

\ +

What sityjations arise in 'school, neighborhood or
community activities which demand a decision or moral
courage? . . .

A. Have you ever been in class and had the opportun1ty
to see answers on someone else's paper, but you refused .
to cheat? Did that take courage? [

B. Have you been tempted to steal someth1ng that be]nged to
someone else and you decided it wasn't right?
A3

C. what about the courage to stand f1rm to your sense of
r1ght when one or more friends tried to get you to go
along with what they were doing? Did that take ° T
¢ourage”

(Smoking, damaging property, hitch- h1k1ng, tak1ng dope,
-shoplifting, tresspass1ng, etc.)
7. Dangerous (physical) or tempt1ng (mora]) situations can
bring out the best .qualities jn a person of honor.

N " Let's th1nk of what i needed in t1mes of trouble:

<
. *

Answers may 1nc1ude

A. - An ability to ream1n calm and under se]flcontrol

B. An ab111ty to think clearly .

C. Faith in oneself. . >
D. An ability to see poss1b1e alternatrves :

E An ability to 4hink about poss1b1e consequences .

F A firm belief that your decision is r1ght

mean that you 1
‘that he has fea
courage. !

rage. It is when a person realizes -
overcomes them ‘that he shows ‘

'S, an

- Optional Activities:

1. Pupils may individually eva]uate their own emotions
regard1ng courage.-

; 2. Pupils may act as TV repOrters~on a news broadcast abaut
an adventure of courage by a fourth grader. Pupilgmust . . . J

\

|

|

|

|

\

write the scr1pt, including the 1nformat1on they wish to
tell the viewers.

L .




N

3. “Pupils may'find current examples of physical courage
in magazines and newspapers. :

_ 4. Pupils may find ekamgle% of persons who have worked
© 'and studied to overcome handicaps in order to live -
a fuller life. : ;

’ S

) # "
Materials:

s * Evaluation Forms (Masters included in lesson)
. Pencil . .
Paper ‘ . .
Duplicated handouts of newspaper articles

b4 Ty

Tape of §tor€es (Optional)’

—_— . . S~

Evaluation: T

Pupils will complete the evaluation form, indicating a fear
©e has and how he will try to overcome that fear.

A

ﬂ&&

-
%




HOLD ON, KATIE! ~ . . 7 . A '
. Iy ‘ . - .
- What a great day it was for sailing!. The Qeather.was_
peffect - warm, but not hot; windy, but not too windy; a'few
" boats on the water, but not.crowded. Yes, it was just the

way the'Turners 1iked'their_boating.

And how they did enjoy g%tting out in the surf and letting
'themw orange sai]boet:f}y‘throwgh the/water. Thex had been
coming, to Ga]vestqh for years, ever since Katie and. Andy cbutd\
remember. Katie usually tame with Dad, sincéeé Andy went to

Jco11ege. This weekendADad‘hed to work extra at the offiee ahd
iAndy'wasihbme.‘=The two of them had decided on a picnic and
boat ride. ) w |

A1l had ane we11' The drive to the beach had'been fun.
5 They had stopped the car and had their p1cn1c with all the things
: they 1iked best. Then Andx had driven.the .car. near the ﬁfter and

unloaded the boat from the tra1]er. His skillful hands had

.stepeed the tall mast and .hoisted the sai}. Katie and Andy had

waded up to their knees,'pushing the boat into deeber water,

and’headed into the waves. , -

The breeze had taken the boat easily into the surf, with
Andy's“strong hands working thé tiller bar.and ropes. Katie

1eoked back at the shoreline. Sand and cottages became smaller

':;“ and dimmer as the wind togk the boat farther into the gulf. For
a long tﬁme‘the‘ride was pleasant. The water felt cool as the
excitement of adventure surged throagh the two of them.’ .

. 145
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H

Andy looked up at the mast and sail. The wind was blowing
1h strong gosts now. The tiller bar seemed harder to control.
To Katie’it seemed that the boat was smaiier t;gh usual. The
two could feel the boat rock back and forth as’the waves grew
higher, splashing over them. ‘“Clouds were formihghoverhead.

For the first time, Katie felt worried. Andy he]d on tightly
to the tiller bar with one hand while he kept a .grip on the main
sheet with the other. l

"It's getting a little rough, Kate. Let's turn her around
and head back to shore." Andy had to shout to be heard above

the.water and wind.
"Both ducked their heads to let the sail move across the boom

for the turn-around. A violent rush of wind caught the sail

from unders1de,twh1pp1ng the tall mast upside down and breaking

it in two. In a second the boat capsized with waves crashing
: )

" over the broken mast, torn sail, and two young sailors.

~ From deep under pounding surf, Katie came gasping for air.
She kicked her feet and thrust out her hands to grab at anything.
Her parents had always warned, "If anything,eyer happens, hold
onto the boatl' Stay with the boat." She felt the side of
the boat with her hands and let out a s%gh " As her eyes cioared,
she looked for Andy He was not by the boat. Then she heard
\/sjca11 squinting, she saw0h1m bobb1ng up and down in the water,
11feJacket around his neck and chest‘ -

"Hold on, Katie," he screamed p]ead1ng]y

Back and forth the boat rocked with.Katie clutching the’ N

L . 148 166




L

Q
side. The forceful waves washed over her héaﬁ. pul]ing'ﬁer
away from the boat. She struggled to‘swim to its side and
clung fiercely until another~wave. éat upon‘hEr. Minutes
passed as Katie fought the. surff, She  could feel the bBat_v

moving in the waves. Ha]f an hgur of f1ght1ng

e pull of the
water an& wind. An hour had afhost worn the youn gir].’

Then a chaiﬁ of 'bumps hit Katie's stomach and legs again:lié
the boat. The boat bottom was scraping sand,. The bea '
Katie was back on shore. ’Nheﬁ shé was certain it was sgfe, she
let go and pul]éd the boat further inland. S -

In the water she could make out Andy's blonde hair against
the bright life jacket He was .drifting toward shore and seemed
not to be 1nJured They had made it! They had actual]y'made
it, and had also kept the boat )

-Much later, as Katie and Andy loaded thé boat onto the

traiter, Katie could still hear Andy's words ringing ﬁp her

ears; "Hold on, Katie." ;




.fFRJENUé AND BROKEN GLASS"

1
4

Late one afternoon Lynn and-Kay Dunn weré play1ng in their
backyard. Father had Just bought a badmlnton set and the’ g1rls
were learnIng to handle the rackets. Each teased and'taunted
the other as they tmgpd""to\mat the tiny, birdie over the net.
But the rackets felt awkward and $eather «light b1rd1e escaped
most of their swats.

Jyst as Kay ‘drew hey racket under the birdie to serve to

Lynn, she hear loud noises behind fhe{r.garage. She looked

~,

up. Then' she glanced. at Lynn. lynn must have heard something

L

too.. She had turned around and.was standing still. But
the high cedar fence cut of# their view.

Crash, crash! Over and over now came the sound of glass
1) ~

N ad

breaking.
Lynn and Kay started running out of the yard, around the
garage and {nto the row of almost-finished new homes. ‘
- Thera atood two 1ittfe children - a girl‘and boy - tHrowing
bricks through Ehe windows of a beautiful house. One by one
they pickad‘bribﬁs from a tall pile left by the workmen.
Could it be? Greg‘Davis and Sheryl Brown were six-year-old
playmates who lived mear Lynn and Kay. They went to first

grade and played after school together. !

PR

Now théy were playing an unfair and very damaging game.

“Thinking themselves hiddén, they squealed and screamed as the

‘heavy bricks broke more glass.

Lynn and Kay hurried to the youngsters and cautioned them

to stop. But Shéryl and Creg ignored the warning and picked up

Y
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[\vf’\if his truck, walked around the house and stayed a few seconds.
hey knew what he was seeing. They watched as he got 1nt0.h1$ ] !

~ came into view. It was the yellow pick-up that be]onged to

' truck and drove toward them.

‘long time. All three families had p\cnics together and visited

>

more bricks that soon crashed into a lovely yellow kitchen."
Then they ran off down the street and out of sight. - X ‘ )

The o]der girls walked to the street as a familiar’ truck ,
Mr. Ingall, the buiider in the subdivision. He always checked
the houses, to be sure they were 1ocked before dark. Kay

and Lynn were frightened They watéhed as Mr. Ingall got~opt

.

What should they do?

¢
%

4’3 . A
The Davises, the Dunns, and the Browns had been friends a

-

often in the neighborhood. what wou]d those families thin$7

Dad always said to have courage to do what was right. Now Mr.
Ingall-was saying, "It'11 cost me seuerai hundred dollars to
replace those windows and it isn't the first time it's happened.

T've *had to spend ‘over a thousand do]]ars in damages this
L M wfi—k .
- 4

month. Can you help me?" :

. ey
. 't

‘
. - . ’
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: BT -ORTIONAL

INDIVIDUAL EVALUATION

.

. 1. What'is hardest for you to do? TR

’ be quiet . .
\\\\/) te]k in front of a group®

talkqto the teaéher.

2. Which is the worst?

to be punished by the teacher
to have friends make fun of you

E . to get bad grade “ﬁ‘yobr.reporf card

3. Which would be hardest for you7
to adm1t you told a lie
to tell someone y0u broke his w1ndow

to adm1t you cheated . ) !

’

Qqu/;4. What would you do if sameone took your favorite game?
hit him N , } Co
< yell at hinm

nothing t :
~ , . .

.» 5. Which would you . least like to do?
) .. N
go into a dark house - ' g
sl1de down a very M1gh slide . ‘ o

r1de a bicycle on a busy city streeﬁ .




. 6. What would you do if a bq){y bothered you on your way .
] home from school? ,
P "~ tell you parents o lﬂz/}jr .

: tell him you are not afraid of him '

‘take a different way home

7. Which would be hardest for you to do?

show a bad paper to your parents

walk away from a fight

s

wait your turn when you ha?F something exciting to say
* .

8. Hh1ch wou]d be the hardest for you to do’”\\?

kY
) move to a new schoo]
meet a new person " DY -
) darte with a girl/boy o .
. 'S
° 9. Hh1ch would you least like to do? - .
. . . % v
% go to a birthday party without 2 g1ft
= %
go to a Halloween party without a costume
go to a party with a torn dress/trousers ) N
: N
10. What would you consider the worst experience? N
™~ > telling on a best friend .
. T B . - L , ] =
" ™. changingischools - R
——— N . .. ) , . . B a
getting 1Q§t in'a shgopping center ] ‘ “;;‘
} . . 4 A . ) o ’
| ~ L . . .
E J1. What would you-do if someone hjt you? ~
1 . | - . )
| : tell the teacher - \x;;/) I ~
| I —— Ty .
- s N hit hiﬁ/ﬁ%r back ‘ . - P
| ~, &__A___\ r - . . Yeo»
S N y ' -~ .LSl ~ T e ;
~ - " walk away > - A . o - AR




<o EVALUATION

3 ' '
Do not-put your name of your.paper.

Please complete the following sentences:

1. The thing'l am most afraid of is

2. The reason this scares me is
. . i ¢

: 7

)

v
’ - ; .
3. The way I am trying to get over this fear is to

\ . -

s
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LESSON 19 - FOLLOW THE LEADER?

Purpose:
To help pupils realize that they have the opportunity to

influence the decisions of others. The degree to which

they exercise this influence determines the power they ‘ 1
have demonstrated. }

Theme: Cd

Power

Concept:
Influence | . ’ 1
- Leadership : |

Terminal Objective: : .

|

. t |

In a given par::E?sﬁﬁp activity, pupil will identify ways : |
in which he influenced the decisions of his classmates. n;\i
|

|

Enabling Obgjectives:*

1. Pupils will participate in a decision making activity
with an assigned partner, - discussing and writing

answers to given guestions. *“

~, 2. Pupils will determine the leader and follower in each’
) gartnership by answering oral questions abput their
behavior in the decision making activity.

3¢ Pupils will deteermine reasons people change leadership-
followship roles in various situations.
. . ' 1 R .

: 4. Pupils will compile a list-of traits expec&ed of a
- leader. N

5. ﬁupi}s wi]ﬁ-ideﬁtiff traits. expected of a follower in
group activities. ) . , -

. e re ~
'Y 4 - ¢ . i‘)g
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Learning Experiences:

1. _Assigning Partners

Assign cach pupil a buddy or working partner. . Permit
partners to arrange themselves in the classroom Sso that x
they may talk quietly and work comfortably.

'Plage pencils and quéstion cards near each pair of
pupils, but do not hand these supplies to them.

Instruct the class that each pair will be qiven a
group of questions (See page 4-153). Pupils are to read each
question, discuss the topic and write an answer on the

. card. At the end of fifteen minutes, time will.be
' called. : )
=~ Circulate around the room and observe the leadership

roles of the pupils. Who of the pair is the leader? - ]
Call time at the end of fifteen minutes. o .
» ) “\. -
2. Discussion:

-

At the end of fifteen minutes, have the pupils move their
desks so that a complete shuffling takes place and no
partners are anywhere near each other. Ask pupils to
arrange themselves in a circle. Be very careful in

, guiding the following discussion topics so that an .
objective and constructive atmosphere is maintained i
at all times. S ‘ :

As you call on pupils to @answer your questions, these
exact words must be used: “\'My partner - ,"or
“1, the partner." No names of children will be used. o

- ——{Jeacher: Please.do not allow children t0 use proper
names in execyting this exercisé. .

A Y .
- 3

Questions:
A. Who.picked u%‘the carqs and pencil? /)/
. %B. Who wrote the answers to the -questions?

“*

L)

C. Who dictated thg answers to be written?
[ ]

D. Who did mosE of the talking during your conversatioﬁ?

E. Did you give your partner youriopinions without his

asking? . - G'“w




F. Did you talk as 'if you were arguing?

G. Did you try to persuade your pdartner to share your
opinions? ‘

H. Did the opinions of your pariner matter to you?
I. Did you care what he thought?

J. .Has your partner iﬁterested in your opinions?
K. Did he seem concerﬁed about how you felt?

L

L. How'did the way you acted effect your partner?

Did your talkative nature cause your partner to -
. stay quiet and let you lead?
or

Did your quiet nature make your partner talk more? |

M. Would you want to work with ;hwé same partner again?
Why? ‘ ’

N. Do you like yourself better after working with your
partner? Why or why not? .

0. MWould your partner choose you for a partner again?
Why? .

P. Coqu'yoy work together for a lomg period of time?

. Q. If you could label yourself after this experience,"
would you call yourself the leader or the follower?
More of the argue-er or the agree-er?

R. If you were.the leader in this one instance, what
leadership qualities did you show? ) _ o

S. If you were the follower, did you make your own ,
decisions or did you let your partner do all” the
thinking? Being able to make up one's own mind
is a part of being a responsible citizen.

"T. Do you usually " like to lead or would you rather .
follow? o , |
U. Why do you feel that way? |

3. In every g}oup it takes leaders and\fo]]ower§, Many of

us are leaders in some groups and followers in others.

A boss in a city business may be a follower in the
Rotary Club. The owner of a lady's dress shop.

¢ o i o
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T may be.a follower in the Garden Clyb. A talkative
executive for an oil company may be a quiet member in

a Men's Church Class.

Can you think of ‘reasons people change roles in
different situations? Do you always act-the same way,
no matter where you are or who you are with? Can you
be an expert on every subject? ‘

4. Compile a 1ist of qualities we expect of a leader.

5. State some traits we expect in a good follower,

Evaluation:

Write an answer to the following questions:

1. Did you cause your partner to have a different understanding
. of a question/ - If so, How? "

2. Were you ab1e‘to cause your parfner‘to change his mind
about an answer to a question?

3. What method did you use to make him do things your way?

.4, Do you think it was the best way? Should -you do it
\ again? :

&5

5. Can you lead without making your partner angry or loshag~
his friendship?

6. List what you think was your strongest point(s) in
the leadership and followership roles. Also, your weakest
point(s) in leadership and followership roles. . *

Materials: ’ )

Question cards oo
Pencils :

Paper : : )

"Follow the Leader Questions" (Master included in lesson.)

FRELY




10.

The

FOLLOW THE LEADER QUESTIONS

best Walt Disnen/ﬁ;vje ever shown at.a theatre was

o

The

—g——

funniest cartoon on Saturday television is

The

best animal television program is

. " .The

best family pop singing group is (Osmond, Partridge, etc.)

The

greatest amusement park is (Disneyland, Astroworld, Six Flags)

The

best subject «in school is

The

greatest basketball player on television is

The

greatest football player on television is

~

The

most famous hunter who ever rodmed early America was

»

The

wisest President of the United States ié/was

-
Lty
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11.
12.

13.

14..

15.

16.

ir7.

The

e;siest work around the house is

The

greatest baseball player who ever lived was,

The

A ¥

best-television p?ogram is A

The

best comedy program on television is

The

best family series on television is

The

best sih%7r on the radio is
N\

'The,

easiest job for a fourth grader to make money is

y




LESSON 20 - DECISIONS

Purpose:

To help pupils learn that emotionally mature citizens
make decisions about facing and solving life's problems. .,
To help pupils ledrn the effects of alcohol on the human
body.

N

Theme:

Courage

Concept:

: The problem of alcohol.

Terminal Objective: S

Pupil wikl formulate a written generalization on the best
©approach in attacking a problem which arises in-life.

Enabling Objective:

1. After viewing the filmstrip, "Reflections", pupils
will discuss the effect which a druken person
had upon the enjoyment of strangers and the effect
which alcohol had upon the user's body and behavior.

2. Pupils will role~pldy situations ‘in which they must
decide to reject or help a person who.might be drunk,
sick, or injured. )

Supplementary:

1. Pupils will research the topic of alcohol in books
‘provided by the teacher to answer motivating questions.

2. Pupils will fill-in-the-blanks of a study guide to
receive pertinent information on alcohol. - ~

I3
S
- ¥

LN
e A At

3

-




e

Learning EiperienceS'”

R

1. JView the filmstrip “Ref]ections" uS1ng the taped
narration. .

2. "Refer'to the Teacher's Guide which accompanies the
fi]mstrig/ior helpful questions, guides to d1scss10n,
and ide for ro]e -playing. .

3. Conduct the following discussion:
A:‘ What happened in the filmstrip?
B Why was Steve angry?
C. "Why do you think he felt that way? - .
D

How would you have reacted if you had Heen the boy
in the family? Why?

E. What would you have thought of your father if it
- had been -he who helped the drunkard?

F. Has anything like this ever happened to someone you
know?

G. How did you feel?
. H. What else could the boy have done?
. I. Does anyone have a different idea?

J. Why should the father have he]ped when no one e]se
" . did anything? .

Supg]ementary

1. Refer to the Quest1ons to Motivate Further Research
for Class study on 1nd1v1dua1 reading.- .

s 2. Distribute cop1es of the qu1z to guide read1ng on :
‘ alcohol. ) . -
Evaluation: - S . ' ‘ : N\

In a recent.lesson we studied courage. Faith in oneself
was, one of the most important qua11t1es of courage, wasn't
it?2 - .

Many people do not have faith in themse]ves and- do not trust
their own ability to-Tcope w1th prob]ems as they arise in

life. - ) \
‘ ‘ 1690 .
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They want to escape frém troubles by "forgetting it all."
. Some turn to a]coho]

Can you present a pldn which you feel would be appr priate
for hand11ng a prob]em of th1s type?

¢

Materijals:

Paper .
Pencils
Duplicated quiz (Master included in 1esson)

Filmstrip-cassette - "Reflection" (Photographic Laborator1esx

. 161
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TEACHER:

Harris County Department of Education has an exce]]ent study
guide for.'grades five through twelve. It is entitled "Habit
Forming Substances: Tobacco, Alcohol, and Drugs." — .

Perhaps you could read its sect1on on alcohol, s1mp11fy1ng the
main points of emphas1s before you lead a d1$cuss1on w1th your
pup1ls ~

QUESTIONS TO MOTIVATE FURTHER RESEARCH

1. What are the types of alcohol?

2. What are the temporary effects of alcohol?

3. What are the long-range effects of alcohol? . °
V4. Is alcohol a food?

. 5. Is the drug alcohol habit forming?

(=2

Why do some young peqple start drinking alcohol?
F o .
7. Why do some adults drink?

8. What possible harm could come to the user or ‘fellowman

1 while under the influence of alcohol?

9. What pebq]itiqg cou]ﬁ!resq}t from crimes committed while
under the inf]uehce of alcohol?

& - - : .
10. What is~—the difference between Qrunkeness and alcoholism?

11. What are reasons why some-adults do not use alcohol?

.

-12. Can alcoholism be cured?

162
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QUI Z s
(Optional)

) ' L)

1. Ethyl alcohol is a . §

& which is o ;
- {8) - S

~ made by fermenting grain,

mo]asses,ior fruit. . -~ ’
. - ANSWERS

2. Ethyl alcdhok is classified

. o MUSCLES

as 4 . because it - T
slows down the functions$ of ° ' MOVEMENTS

the braiq centers. . / '

: CHEMICAL

‘3. A]cohol'hay cause a slowing ‘ .
. BALANCE
down of messages between the ‘

brain and the _ | : , SPEAK
S S ~

4. The user of alcohol may have = - . DRUG

less control of arm and leg .

€)) . . ‘
5. Alcohol causes a, person to be \

off = ; it is difficult
v " for him to walk straight.,.
. .
\ ‘\ - >

6. A bersqn.who/has used alcohol
may not be.able .to «
- .as clearly as‘hg'normas3; does. &
. His speeéh may be slurred. K . ) 5\‘ )
I 163 . 0
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7. When the brain causes eye
movement to slow down, the . . ‘

L ; , seem to be glazed. The

person may--have double vision.

o - . ANSWERS
8. A person who uses large amounts - ‘
of alcohol over a long period of ' _ ALCOHOLIC
‘ time may not a proper diet. - .
2. ‘ 37 ‘ EAT
"This can cause malnutrition. : .
: FORGET
9. Some people use alcohol to
-a problem they cannot g 'QBUTCH
face. ) | T .
’ C DISEASE L
“10. A per§9n'having a broken leg

. EYES
cannot walk alone and needs a .

crutch. A berson who depends
on alcohol to help get through
times of problems is also usiﬁg

a .
(6] - . T
11. A persor who depends so mucﬁ '
on alcohol ‘that he cannot control

his drinking becomes an .

12. Alcoholism is a which

. can be treated. L . e B
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BOOKS AND PAMPHLETS

r

_(for the teacher, not students) oL

+

The following materials may be obtained through your school nurse
or Houston Council on Alcoholism, “Medical Towers Building.

.

b -

Alcoholism and Drug Addiction Research Foundation, It's Eest to Kngw Abuut
Alcohol. . Toronto, Canada: Alccholism and Drug Addicticn Research Foundation

Alconol
of Ontario, 1961. 31p. This pamphict includes the hist-rv of the use of

alcohol, kinds of alcéﬂol1c becverages, how alcohol affdcts tne bodv, 4. wnol
and safety, what alcoholism is and how an alcoholic can be helped. '

Block, Jean Libman, Alcohol'-and tht *dolescent. (Xeprinted from the

Parent's Magazine.) New York: .The National Council on \ILOhUILSM, Anc., 12 p.

This concise pamphlet gives adults 1nformatxon on ways th help young people
-face the problem of alcohol.

Golin, Milton, Robber of Five Million Brains. (keprinted frem The Journal
of the Aperican Medical Assoclation.) New York: The National Council on
Alcoholism, Inc., 1958. 8 p. This article deals with alcoholism as a
disease, action across the country to fight alcoholism, the role of the
physxq1an for the alcoholic. :

4

H@rrls County Department of Education, Habit Forming Substances: Tobacco,
Alcohol, and Drugs: A Study Guide, Grades 5-12. Houston: Harris County
Department of Education, pp. 13-18 and pp. 52-79.

Pattersorr, Jean,'lt’s Your Decision: You and-Alcohol. XNew York: Ramapo
‘House, 1971. 90 p. Written by a secondary teacher, this book talks to A
voung people 1in their language about many facets of the problem of alcohol.
Includes exerciges and appealing 1llustrations. =

Smith, Alson J., What I’'d Teach 'ly Children About Alcohol. {(Reprinted from
Better Homes and Gardens Magazinc.) Des lloines, lowa: ‘!Meredith Publishing

‘ Co., 1936, 4p. This short article deals with the need to inform young )
people about alcohol and presents facts cuncerning the earl\ .age at’'which most
first drinks are taken.

v
.

Pamphlets. from Texas Alcého%.éarcotlcé fducation, Inc.. . . . g;\\
67

«

‘ Texas Alcohol Narcotics Education, Inc., uallas "Texas: Jana Press,

* The Problem: Alcohol - Narcotics.” 95 p. This is an unexcelled sc1ent§f1c

resource dxgest to al¥ teachers 1n the pre€sentation of alcohol ana narcetic
.problems.

~




FILMSTRIPS

"Alcohol: Fun ot Folly and Smoking or Health" Texas Alcohol Narcdtics
Education, Inc. Two color filmstrips set, 55 frames each, printed script.
Record: one side Alcohol/ .reverse gside Tobaccom Based on cartoon style
, books of the'same names. These presentations of alcohol and tobacco facts
. appedl to adults and youth alike. ’

"Alcohol, Narcotics, and Tobacco" Eye Gate House. Set of 9 filmstrips,
> cassertes, Teacher’s Manual. Includes: "Alcohol - Health and Control,
The Effects of Alcohol" This series of 9 filmstrips offers information
on three topics which concermn Americans today.

"Critical Areas of Health' Society for Visual Education, Inc. Set of &
filmstrips, 2 records, 4 Teacher's Guides. Includes: "Alcohol and Your
Health" Full color, Intermediate, Junior High School, 49 frames, 15 min.
Especially designed for teen agers, -this revised series of sound film-
strips present the newest scientific evidence and valid statistics that
students readily understand on this current health area.

"Drugs: A Trick - A Trap" Encyclopedia Britannica Educ. Corp. Set of

5 filmstrips, Cassettes, Color. Includes: "Alcohol: Parents and their
Potions" Cogpon medicines that can be both helpful and harmful, alcohol
and tobacco come in for thoughtful examinatiorm.

"Drugs in Our Sogiety" Learning Arts, Intermediate. Set includes 6
filmstrigs, 3 records or cassettes, 1 Teacher's Guide{ Includes:
) . "Alcohol: Decision About Drinking'" The purpose of this set is to
. give understanding and knowledge about 6 families of drugs and their
effects on the human body and mind. )

. ""Facts About Drqu; Alcohol, and Tobacco' Eye Gate House. Intermeditate.
Set of 6 filmstrips,. color, 3 cassettes. A simpl#fied approach to the
problems which avoids sophisticated social, moral, physiologital or emotional
areas. . g

Ay
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: PROFESSIONAL BiBLIOCRAPHT )

. e

Abramowigz, Jack, and Halliburton, Warren J., Searthing for Valﬁes. 1 ?%
New York: Globe Book Company, Inc., 1973., - '

Brandwein, Paulf{ The Social Sciences: Concepts and Values. New York:.
Harcourt, Brace], Jovanovich, Inc., 1971. '

Contemporary Sofial Science Curriculum, Teacher's “anuals. Sew Jerse,:
Silver Burdett tzpany, 1972.

Demak, Leonar agyd Paskai, Oclores, worug abuse xedudtion Through
Education. (DARJE) Jvalues Clarifi.stion", Jetroir. waync Count.
Intermediate School District, 1971.

Elder, Carl 4., Making Value Judgments: Decisions for Todav. (also
teacher’'s manual) Columbus, Ohio: <Charles'E. Merrill Publishing Lo.,
1972. — .

Implicatgons of Basic Human Values for Education. Washington, J.L.:
Association for Childhood Education International, 1964.

Raths, Louis E., Hermin, Merrill ‘and Simon, Sidney B., 'Values and

Teaching. Columbus, Ohio: Charles E. Merrill Publishing Co., 1966.
~

Simon, Sidney Bij-Westerhoff, John S.H., "How Can We Teach Values’",

Collogquy. Val. 3, No. l; January, 1970 :

Weinstein, Gerald, Fantini, Mario D., «(Eds.) Toward Humanistic Edutation:
A Curriculum of Affect. New York: Praeger Publishers, 1972.- . .
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'GROUP DISCUSSION PROCEDURES

"Most teachers are acquainted with the values and procedures
of group discussion, but some teachers may attempt to hold

- -~ the discussion to a consideration of the facts, emphasizing
only cognitive elements.

Randq]ph, Howe, and Achterman (1968) found that we
traditionally respond to messages with ineffective
responses such as:

Ordering or commanding Criticizing and disagreeing
Admonishing . Praising and agreeing
Warning Name calling or interpreting
3 Advising Reassuring and sympathizing
Instructing Probing and questioning or
diverting.

These responses deny the child the ridht to have a feeling
and they close the channels to communication and under-
standing. '

While we are concerned about the development of the child's
cognitive concepts, in this program we wish to focus attention
' on the child's purposes, feelings, and values. We are
& attempting to assist the child in understanding self and
sthers, and this can be achieved only through personalizing
tne material and getting invblvement at the feeling level.

3 ’

that is truly open; they do not see its value. Some

teachers even feel guilty for wasting time in this way;

Totherg feel inadequate and afraid that” they will not be
able®to handle this kind of discuss.ion. .

kKifMany teachers are reluctant tg engage in group discussion

It is clear, however, from our experience in guidance ‘and
social psychology that group discussion is a most powerful
influence for changing behavior, and the teacher should
realize the group can seldom go beyond the skill, anticipa-
tion, and the expectitions of the leader. : '

The following philosophy and principles should prove to -
- be helpful. ’

The discussion leader should communicate_that she really
.cares about what children say and feel. This.is not a
technique but a genuine attitude. . It .is communicated
‘through eye contact, attentiveness to verbal communication, .
and nonverbal support that comes through an empathic smile.
The leader tistens to what is said and not said, and tries

vy ; ) ‘. ' . ‘ ] ~ -
' o 69 , \\\\\*_‘%
A N 0' ° .
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to perceive both the feelings which are expressed .and
those that.are hidden. The teacher is there as a person;
as she is real and hopest about the feelings she is
exper1enc1ng. she elicits more 1nvo]vement

Group discussion requ1res sharlng the responsibility for
leadership with the group. The group helps to identify
concerns, clarify thoughts and feelings, and consider
a]ternat1ves, Unlike class recitation, there is no one
correct answer. In cantrast, the ]eader encourages free
discussion and interaction to what is sa1d

The creative leader avoids serm@nizing, evaluating,
humiliating, and moralizing, but. she is not pass1ve,
permitting the discussions to be purposeless. She is
w1]]1ng to deal with the actions and reactions that go on
in the group. She is sensitive to social interaction, and .
she is willing to discuss the here-and-now event. If the
story is about attention-getting, she does not need to

stay with the abstract while some child who acts as a

. class clown in her room provides live materials.for

discussion.’ In such a situation she might ask the group:
What is happening here right now? . What do-you think about
this? How do you feel? How does the class clown feel? ‘
Why is he doing that? How can we help him? As the leader .
senses the children are ready for sSuch a d1scu551on, she
discusses the purposes of behavior.

“zachers can aveid control ‘problems when leading group
"’>cu5510ns When there is noise and copfusion, it is

cvisable to talk less and act! The ]eader may merely
.awer her-voice:, use a hand signal, utilize prox1m1ty

zontrol by moving to the area of disturbance, .or'utilize

some natural consequence for failure to attend to a dis-
cussion. The leader does not censure or demand, she does
not engage in a struggle far control of the group; she
seeks to have the children exper1ence the ‘natural consequences
of their behavior.

©

The outcomes and productivity of each session are partially
dependent upon the leader's competence in°’ the following
tasks:

1. Show the group you care and are concerned with
developing a relationship of mutual respect. Demon-
strate your interest, c¢concern, and kindness, but be
committed to meaningful discussion and do _not hesitate
to be firm, showing respect for yourself as well as-the
children. The teacher sets an examp1e of reflective
listening by her responses.

2. Make sure children understand the purpose of the group
discussian and allow them to establish their own limits.

-




10.

4

Members must be ready to share their concerns and
willing to Jisten closely to others.” A spirit of .
give dnd take and honest, open feedback should pervade.

"Sense the group atmosphere and be willing to discuss

it. Be sensitive-to the feelings of the individuals

in the group and help them feel understood, j}.e., I

am getting a message-that you areé unhappy, Or that

you really care. ' -
3

Link the thoughts and'fee]ings of grouﬁ members.
Point out the similarities and differences in the
concepts, attitudes, and feelings being discussed.

'The leader must be-able to show the relationship be-

tween what two children are talking about in order
to help them recognize common problems. « e

Encourage ‘silent members to participate when they seem
ready. This usually involves being aware of nonverbal
clues as a facial gesture, -.glance, or haltihg attempt
to enter the group.

The children are learning a new process of;codperation
in contrast to competition. The leader musg .observe
any tendencies of children to be empathic and 1ink or
supply alternative solutions_to problems. These
attempts should be-immediately encouraged and reinforced.
— . ! .
Group discussion can take a negative turn if the leader
is not perceptive. We are interested in fostering
personal development. Group members should be assisted
to see the strengths and assets in individuals.
Emphadis is placed on positive as well as negative
feedback. When there is a negative feedback, i.e.,
"1 don't like him, he smelis,"” the teacher may say,
"You feel there is an odor there that is not pleasant.”

The leader must be alert to detect feelings and attitudes
which are implied but not expressed. She helps the
group to develop tentative analyses of behavior and its
purpose. She might say, "Is it*possible..." Could it
be....?" af state her hunch about the purpose in a
tentative manner. T '

The effective group leader 'is able to help -the children
express their thoughts, feelings, 'and attitudes morge
clearly. She dpes this -through clarifying, restating,
and summarizing; . P
The leader helps members to summarjze and evaluate what
they have learned. About five minutes before the close

-n
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. Children should be encoyraged to formulate .their own limits

g
!

of the session, She asks, "What do you think you
learned about yourself and others today?" Helping
the group consider what is happeming accelerates and
facilitates the group process. N )

for the discussion. However, the teader shauld help them . *
to consider some of the following procedures which promote
effective discussion: ° ) . :

<

T

1. The discussion goes best when we trust each other and
have mutual respect. We have to be concerned enough
to listen and want to help others.

2. Be honest and open. Say what you really feel. Speak
whenever you feel you have something to say which will
help you or the group. : )

3. In giving feedback, cansider how it wi]]ihan the
others for you to say this. ) .
6!

4. ﬁea]1y listen to what others say. Are you able to

state what he has said and felt when he finishes?

When certain individuals or the group become negative or
pick on an individual, the mature leader can use. this as
2n opportunity to discuss the purpose of getting special
a2ttention or power. The leader.can also use puppetry and
-2le playing to help increase sensitivity to negative
-~2marks .

Tie potential in group discussion is tremendous andgteachers

will find it a most rewarding experience as their SKills
gzvelop.

Taken from Developing Understanding of Self and Others,
Manual. Used with permission af American Guidance Service.’

»>
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ROLE PLAYING PROCEDURES

_Role p]ay1ng is npt mere]y information dispensing. The
teacher who is skeptical of the educational purpose of

role p]ay1ng shou]d consider some of the following potential
va]ues

1. Role playing provides an 0pportun1ty for the child who
does not excel academically, but who has’ talent in
creat1v1ty and spontane1ty

2. Spectator “therapy//can occwr. through aud1ence observa-
*t1on and empathy.

3. Role playing promotes the development of nersonal
flexibility and social sk1i]s

4. The enactment of the same situation severa] times
helps the child to see a]ternat1ve=so]ut1ons to a’
~ problem, increasing his .problem-solving and decision-
making abilities.

_As discussion leader, the teacher encourages the children
"to become morve observant of the behavior of others, to
100k iﬁf‘the purposes and causes -of behavior, to'anticipate
) “Pesults of certain behaviors, and to eva]uate behavior,,
l~\tuat1ons, and people. .

The steps in role p]ay1ng. There are four parts to any
role playing situation; preparat1on, introduction,
enactment and-discussion.

3

~ 1. Preparat1on The teacher s first decision involves
sejection of the issue or problem. Issues should be
selected which ensure the security of each child
invoived. The child is never‘forced to take a.roie.

After reading the descriptive directions for a
* particular role playing situation, the teacher
gathers the class. A playing- area is needed.

Because each lesson is an extension of the underlying
themes of the stories the teacher may br1ef1y review
sone of the main ideas of the related story. Questions
be asked.such as. "Who was the main character?"
hat did he do?" "Why did he do that?" Unfinished.
stories which stop at a d11emma point are excellent

for role playing.
co 173
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Iftroduction. The teacher states very-briefly that
the class is going to do some pretending:.: She should
state the problem in térms of specific examples with
vivid details which create emotional involvement.
Because young children are egocentric and most of
them are eager to pretend and parficipate, they

will probably be unwilling to patiently wait any
length of time for a turn at playing. Therefore, it
is wise to allow all of them to have a brief turn -

to participate in a warm-up exercise at the beginning
of each lesson. If space doés not permit the whole
group to move about at the same time, break the.group
into two sections.

Because it js easily performed, pantomime is suggested
as a warm-up activity. To begin the pantomime the
teacher may give the following directions: -

;
This is our pretending space. (Indicate play area.)
Find a stapding-up place in here where you won't
: be too close to any other person.
Stand there absélutely quietly. (Wait for quiet.) .
‘Good. ‘ ' T .
Show me you are ready to listen and imagine.
« Today we are gging to" imagine we are .
(see specific direction). -
When I say !Ready, begin," you may begin. Keep #
_“Working until yow hear me say "Stop." - ‘
~See if you can show me by your actions your ddeas
about “, ‘ ' S
Do not say anything, - ' N
Imagine there are no other children around you. :
See if you can really make me believe you._ ,
are a . : T : '
Ready, begin. -

-

Observe the'pagiamfﬁés and.-make encouraging reamrks
for creative responses such as, "Oh, I see someone

that is {describe pantomime)," orf "There is some
good thinkKing going on over there." After at least
a minute, stop the action and seat the students. )

The teacher controls the 1éngth of a situation by
reserving and using the right to halt .the play at B
any point. : . ' )

After making a few comments about the creative ideas
observed in the pantomimes, the teacher br¥efly o
presents the actual.role playing situation to the class.
.The descriptfon should be as simple and direct as

possible.




& .
Because students are expécted to speak in character,
the teacher will give them some practice by asking
.them to respond in the character's voice to such
guestions as "Mary, what did the old man say when )
he got knocked down? Can you sound like the old mén?"

Then the teacher asks for volunteers to take various
roles. The class may suggest names, but the actors
~must volunteer. From the volunteers, characters are
selected. Usually it is advisable to begin.with
.sociable children before choosing participants who
are shy or who have more problems than others. In.
specific role ‘assignments, check to determine how
the child identifies with the character. Ask "HWhat
kind of person is he?" "How does he feel?" Select
individuals who indicate they have identified well
or who have strong feelings, about a character's
behavior. : . v
Enactment. The teacher helps the characters set the
scene, i.e., “Shall we imagine a door is here?" Do
you need some chairs?" [If the characters are going
‘to sit down, they will need some chairs. Children
-cannot simultaneously pretend to-sit;, keep their ‘
balance, and play a rple. : : . '

The teacher says, "Find your places and stand
¢  gquietly." )
At that point, she may need to review the characters
and their purposes in the scene for the benefjt of *
players and the class. Action js started by the
words, "Ready, begin."

During the enactment, the teacher tries to say as
little as possible. ‘Otherwise, the teacher becomes
the director, and the children .lose the opportunity’
to express themselves freely. .

" Some side coaching mmy be necessary to assist in moving
"the action along. The teacher may say, "It must be

time fore father=to come home.now," "Oh, my, that

brother. is going ‘to be angﬁy;" Suggestions are always
directed to the character, not to the real person. The-
teacher avoids using real names and directs all remarks
to the characters. :

When the scene seems to have developed to fits fullest
potential, the teacher says,-"Stqp,‘come,and sit down."

Discussion. It is.usually effective to have. the
_actors evaluate their own performance first. At
the end of a scene, no matter how weak it was, the

oL ~ . o o : .
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, © teacher makes at least two or three positive remarks,
- i.e., "I 1iked the way the father reaa his newspaper,"”
or “Hasn't the dog good? He really seemed excited."

To eicourage class participation in the discussion,
the teacher asks them the questions listed at thé end
_of the role playing activity. If other more relevant
questions emerge as a result of the individual play, °
they should, of course, be used. Discussion centers
on how the characters were feeling and why they . .
responded as they did. The teacher should attempt
to guide the discussion so that the issuesiare related
to experiences personally relevant to the children.

The younder the children, the briefer the analysis. e
Two or three points are sufficient. for kindergarteners:”

e

The teacher makes a sumrary statement of points elicited
from the group and quickly selects a new group for .
> replaying. - .

The teacher emphasizes that she will be looking for’
good, new ideas on each replay. The purpose of the
reenactment ‘is to help the children explore new
insights and alternative solutions. )

.

Encourage as many enactments as possible. L

The role of the audience should be clarified just as
. + the roles of the actors. The members of the audience
* , may be asked to look for specific.points or to identify
with the feelings of a specific actor. They should
have a role which maintains their interest and ne
involvement. :

’ Problems, pitfalls, and possibilities. Beginning role
playing may bring about a variety of unexpected reactions
in young students. Two of the extremes in behavior are.
acting up and excessive shyness or refusal.to partic¢ipate.
The student who acts up can destroy the imaginary. creatiofs
of other students. The first .few times this behavior
occurs, the teacher stops the whole group and calmly but
firmly reexplains the ground rules. They .are:

1. Play in the play space.
2. Actions - no words (for pantomime).
3. ’Do not disturb the play of others.

Do not be overconcerned ahout the student who exhibits
extremely shy behavior. Instead, retognize and encourage

ame
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in t

others for their efforts. As saon as the shy child makes
any overt effort at enactment, encourage him for qt.

Noise can .be another classroom problem. If the teacher
has properly stimulated the students to want to work on
the.praoblem, they will become excited, and often with
excitement, comes noise. Do not beg1n a pantomime or :a
scene unt11 the students have become almost totally silent.
Students need a moment to quietly reflect on their task.

"Lack of concentration or silliness on the.part of the

players will produce insincere and unintelligible scenes.

For the initial playing, the teacher fries to select those
students who are verbal and seem enthusidstically responsive.
They will set a high standard for the plays that follow.
Clarity in speech and pantomime should be praised. If the
characters seem to be getting off the track, the teacher

says firmly, "Keep your character.” Even though the '
studeffts may not exactly understand thendirection, they

w111 understand a firm but kind tone of voice.

Restlessness of the group is an 1nd1ca§>on that sometn\ng

is too long. Perhaps the directions ave too long, repeated
too often, or the scene and the discussion are too long. .
Teachers ‘must try to be brief and to the po1nt Use short .

.sentences. Stop a scene before interest is reduced.

Unresponsiveness can\B? a prob]em among certa1n groups of ./
chrildren. They may b extreme]y inhibited, or they may

raver have engaged Tn any' dra play. In this case,.

tna teacher may need to nstrate what is meant by
cretending and pantomiming. Occasionally; as opportun1t1es
~resent themselves, the teacher may take a rcle in the
ptaying situation. By taking part in the action, the teacher
controls the direction of play from within the group and,

at the same time, dembnstrates the "how to" of play.

o @

Certainly those groups of children.who have had* experience,

“with dramatic plap and creative dramatics will find it .less

difficult to role play than 1nexper1enced ones.* Do not

expect perfection and depth in. the beginning 1essons Each

SuCCﬁES]ve role playing situation should shoew an increase
ability of the group to play together effectively.

Taken from Developing Understanding of' Self and Others,
Manual. Used with permission o erican Guidance Service.
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. , MATERIALSLIST BY GRADE ot »
] . {Schedute A) v
» Level K
i . ‘/),
, ) IRt
PROJECT PRODUCED MATERIALS - COMMERCIAL
[N “ .
: ) , - N
i Cfear and dirty paoer puppets ) 2 1 A B Le Crene Company
patterns | > Rhythm Record Company
' I ¢ 819 N W 92 Street _
2 2 haper tooth,,o&ooets ' -~ Oklahoma City, Okla
3 © 2 trarsiarengy mastersf){ Patrick 2 " Record “Swinging On A Star*
4 Hard stomach Luppet pattern 3 Kindle (Scholastic) All Kinds )
T . of Feetings. Filmstrip Cassette
5 Evatuation sheet \ — .
4 “Smites Don’t Just Happen”’
6 Hand Puppet Gray Rabbit {Schotastic) Fiimstrip/Cassette
7 Paper Rabbit g 5 ' Big BrothersRobert Kraus,
B Parent’s Magaxne Press
8 . Burd P transparency master 52 Vanderbilt A’
) New York, New Yoxk
-9 £.aiual10n sheet ‘
. 6 “Will You Be My Fiend
10 . {Scholastie) Fimstrip/ .
Cassette — - h'f"*
7 “Sticks ‘N Stones” ' .
. (Scholastic) F:lms“t’np,’
Ny Cassette
f (9 - e
- 8 " Reflections  Recor?
Vicks Carr -
g . TOTAL
’
~
-~ : 4 ’
£
//
& ¢ W
1
. é ’ 1 N - Iy
H 1 . N .
€ : \\

-
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"Teoserecords are i fficutt 1o obtain and age not necessary 10 order 40 compiete’ Sl
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¢ @
Level |
PROJECT PRODUCED MATERIALS COMMERCIAL ’
, ~ tful” $ 1.00
(n Gude ) 1 Everything 1s Beautiful”” Recomnd
_— ) $ - N s i
, | Book If | Were, Barbara Shook | 5.54
« Ernie. Skippy. Eddie Puppet [ "Hazen. Western Puhlishing Co- y
. Patterns 4 \ . '+
: . | . TheUgly Duckiing. Scholatic | .95
gam,oi)Skmpy and Erme /// Version
isloque
\ ! The Hating Book, Charlotte ] .95
Flower Pattern Zolotow Scholastic Books
“But It Isn’t Yours - Part i 26.00
. . Guidance Associates Fiimstrip,
- N Cassette
- . .
**BFA Study Print 220004 My 25.50
¥ Class. ""Teachers Away"’
S BF A Study Print 221007 My
. School “Borrowing Without ~
4 - ) v Askmg
~*“The Trouble W:th Truth” 26 00
Part t, Guidance Associates
™~ A ~ Filmstrip/Cassette N -
) *"That's No Fair” Part | 26500
< i Guidance Associates Fiimstrip/ -
) | Cassette
— \ “
o ) L ' ' BFA Stedy Print 221008 My
Scl~00i “Littering”’ £
. ‘ BF A Study Print 220001 My ‘
? . T . t CJass “"School Book” .
) - {See Level 1) TOTALl  $110.94
+This nackage contains Part | & 11 Part 1115 used in Level 11 .
Packaqgr must-be purchases as a ynit .
*Notr Thc BF A Sturty Prints used in Level |, I, and i1 (seventeen prints) must be ordered as apet
from the company The sct will be known as. the ‘Special Texas Package” S2550 This sét
“cannot he broken
L] L4 . »
P s » '8 (
260 -
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In Glme . ‘ ‘

Trdﬂsparency Boy»and'gvf‘———\

daydréaming _

L
Transparency Three Faces

Transparency Shanng Toys

7

et

. Thomas and Patricia Gnagey 1970

ﬂLast One Chosen” *

,/1/\

_BF A Study Print 220003 My Class
“"Cheating On a Test”

Facihigtion House, Ottawa, 1

Part 11
|!rnstrap/

s er

Byt It Isn‘t Yours”
Gu ance Assomates
($24 50)

i
!
I
|
!

wdy Print 20008, My Class g

Part‘H
Filmstnip:

*"Fpar's No Fair”
Guidaqce Associates
Cassette (324 50)

BFA Study Print 22?004 My Schoo
“Fightt”

BFA Study Print 2210&2 My S(,hO[) .

Wall”’ }/
‘ & /
‘The Troub e With Truth Partfli
Guidance Associates Fiimstrip 7
Cassette {524 50}

BFA Study Print 221001 My Schoo o7
"€rossing Guard” )

BF A Study Prat 220007 My Class -
“"New Stqdent" N

(See Level 1) Total

“ - : .
"This Package containdRarts |
FI Part i s used in Level t RackKaqe
must be purchased as a ufit

"«

< /
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+ Level H1.

PROJECT PRODUCED MATERIALS

COMMERCIAL

In Quide

<4

s
Value Activity Sheet
-Else”

“"No One
Student Handout
“What Person In This Group™
Student Handout

&

P

Ce N . .
"Guess Who's in A Group”
. Guidance Associated Filmstrip,
Cassette

BF A Study Prints People |
Don’t Know “"Discrimination (2)
219004, 213005 .

BFA Study Prifit 218004
“Cheating” My Friends

. BFA Study Print 218005 "“Fqur |
Eyes” My Friends

e

BF A Study Print 216008 My Home
“Thirsty Dog”

"You Promnsed" Guidance
Associates Fumstrip/Cassette

' BFA Study Print 216001 My Home
“Locked House"

- BFA Study Print 219007 People
t Don’t Know “'Lost Child"

“Hey Dad, What Are YouDoing?”
and | Double Dare You To”
filmstrip cassette Photographic
Laboratories, 1926 West Gray,
Houston, Texas 770189

TOTAL

$26.00

|

|
|

26.00

| 15.00

$67.00




Level IV

COMMERCIAL

ERIC

Aruitoxt provided by Eic:

in Guide

PROJECT PRODUCED MATERIALS

Harfdoms

Gurl Scout Law .-

Resgonse to Pledge’

Law of the Camp Fire Girls
lue Birrt Waish

Ot s of Office

Flag Pledges

Hideden Word Puzzle (Rick and
t aliyd

A Glag”

Happ.ness”
Bust Friend”

Natghing Quiz Book, TV
“vion./es

Houden Worg Puzzle "Communic
T o for WhctOthers Might D

RO .
, Surg . 1 Am Proud”
Cereer Examptes '
Career Riddes )
3 Week 'y Budget
Hirdden Word Puzzte Savings
Account
“Beat the Clock”™”
Song A Tirely Rhyme”
“Ircvidual Evatuation”
Poem  “Song of Greatness”
“Foitow e Leader Questions”

Transparencs

Transparencies of famous peopte
10tut 8

.

1

“Pray Ball” Lesson  Transparencies

Totat 4 .

L3
Cassetted

Casse t1es of stries
Casse 1725 »f songs
(Onuonan

ating”’
S - -

»

*Fimstrip/Cassette “"Ne Place ™ -
Like Home" {Westinghouse Series
Our Values)

. FilmstanCassetté‘”The Broken
Sleds’” (Westinghouse Series  Our
Values) AT

'F.'lmstrlo.’Casse::e “Pam Puts It
Qff”, Eyegate House .

Fimgstrip ‘Cassette “'Reflections’”
Photographic tfab, 1926 West
Gray, Houston, Texas 77019

*Fitmstrip/Cassette or Record,
My Best Friend”’ {Holt, Rinehart

and Winston Series Values in
A{:hon)

TOTAL

*These filmstrips are part of 3 pac

$15.50
15.50
12.95 .

20.00

13.00

$76.95 °

Laqr’ and thg‘ -

nuhhsj\er may be reluctant te break the set




Level Vq

14

).

PROJECT PRODUCED MATERIALS

COMMERCIAL

In Guiue v
Transparencies
Al
A2

A3
*C1

Handouts

Janet's Diary

“"What's Wrong with Jeb Miller?*'1 .

“Kelly’'s Addition’

““Mr. James Miller Speaks”’

“"Why Kelly's Addition should
Be Rezoned” .

]

[SN
o
-y

“"Max"' and “Max Is Not Alone" ,
Filmstrip/T ape, Photographic
Laboratories, 1962 West Gray,
Houston, Texas 77019

TOTAL

$ 15.00

$15.00
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) VENDOR LIST Tt . :
Y - (SCHEDULE B) ‘ )
- N . A "
FILMSTRIPS/CASSETTES , ) . .

SCHOLASTIC KINDLE FILMSTRIPS -

904 Sylvan Avenue :

Englewopd Cliff, New Jersey 07622 (also avallable in s
Spanish at a slightly higher prlce)

>

"All Kinds of Feelings" (Level K) - $ 19.007 |
' "Smiles Don't Just Happen" (Level K) 19.00 }
"Will You Bg My Friend?" (Level K) " 19.00
"Sticks 'N Stones™ (Level K) . 19.00
GUIDANCE ASSOCIATES N < ) -
757 3rd Avenue .- : o
‘New York, 'New York 10017 ) ] .
Tl "But It Isn t Yours" (Levels 1 and 2) L L 26,00
o, "That's No Fair" (Levels 1 and 2) 26.00
) "Guess Who's .In a Group" (Level 3) - AT 26,00
"You Promised" (Lével 3) 2600
Developing Values (Parts I & II) (Level 8) 41;50
,"Shaping Identity (Parts I & I1) (Level 8) © 41,50

. .
AUDIO VISUAL SERVICES, INC. (WESTINGHOUSE LEARNING CORP.) -
2310 Austin Street ' ' . N\
© Houston, Texas 77004 - . .
. Richard Hunter, Sales Representatlve (253- 4591)

"No Place lee Home" (Level 4) T ’ . 15.50 + .

- .- ""The Broken Sleds" - . T 15.50 |
. Our Values Series - ’équallty~4Does Egual = Same?" (Level 6) 16.50
: "Life on the Rocks" (3.Filmstrips) (Level 8) 59.00 .
. . - . - 1
-EYEGATE ) - . . |
- 7211 Lichen ‘Lane . o~
Spring, Texas 77373 .
Frank W.,Co%, Sales Representative (376~ 1739%—- R Tt
" .+ -+ "Pam Puts It Off" (Level 4) .
. : LT
’ ’ J
¢ R 4 . g-.’_b ’é-,,g

- . g5, S




PHOTOGRAPHIC LABORATORIES

1926 West Gray

Houston, Texas 77019 )

Bob Drake, ‘Sales Representative (529-5846)

N

"

"Hey Dad, What Are You Doinrg" and ' IJ

"’ "I Double Dare You To" (Level 3) s $ 153.00
' ."Reflections" (Level. 4) ‘ , ‘ 20.00
"Max" and "Max Is Not Alone" (Level 5) 15.00
"Basketball Game" (Level 6) 15.00
“Wantlng A Bicycle" (Level 7) 15.00
“Advertlslng" ' 15.00

- g

~ —_—
-

WINSTON PRESS

25 Groveland Terrace

Minneapolis, Minn. 55403

Mr. Jack Dickerson, Sales Representative

» * ¢

"My Best Friend"- (Level 4) : 13.00
"Terry Takes A Ride" (Level 6) ) 15,00
"Its All Your Fault" (Level 6) . \ + 15.00 »

" STUDY PRINTS

BFA EDUCATIONAL MEDIA -
ot 2211 Michigan Avenue ' -
Santa Monica, California 90404 . . \ * 25.50 *
‘“Teachers Away" (Level 1) . .
"Borrowing Without Asking (Level 1) )
g "Littering" (Level 1) ’
"School Book" (Level 1) T -
"Last One Chosen" (Level 2) . N >
o *"Cheating on a Test" (Level 2) .
' "Fight!" (Level 2) ‘ \ ‘
’ "Wall" (lLevel 2) O N
"Crossing Guard" (Lével 2) L \ -
"New Student" (Level 2) ’ : .
~ "Discriminatiop" (2) (Level 3) ) : . .
"Cheating” (Level 3) . ‘
"My Friends" (Level 3) . s . R
"Thirsty Dog" (Level 3) !
?rscked House" (Level 3) .
"Lost Child" (Level 3) ’ 4

-

" * The BFA Study Prints used in Levels 1, 2, and 3 (seventeen prints) must
= be ordered as a set from the company. The set will be kqggp as ‘the
"Special Texas Package." This set cannot be broken. o T, |




BOOKS .

~ PARENT'S MAGAZINE PRESS
52 Vanderbilt Avenue
New York, New York

éig Brother (Level K) $ 4.59

WESTERN PUBLISHING COMPANY ‘ : .
6200 Richmond Avenue . - B
Houston, Texas
Walter Escue, Sales Representative (686-7834)

If I Were (Level 1) . ; . ‘ 5.54

SCHOLASTIC MAGAZINES AND BOOK SERVICES "

50 West 44th Street . i . .

New York New York 10036 : ' - e ‘
Mrs. Joyce Martln, Local Sales Representatlve (497~ 5650) ’ '

The Ugly Duckling (Level 1) ! .95
The-Hating -Book (Level 1) - . . . .95

e

Y

3 e L
.

HARPER AND ROW PUBLISHERS, ., .
R .49 East 33rd Street
C e, . "New York, New York 10016 . oo -

. I Write It (Level 2)- - wﬁ\\\“v . 2.50 '

- “

FACILITATION HOUSE . . .
P.0. Box 611

Ottawa, Illinois 6izso_ L

The'Turtle a His Friends (Level 2) . 2.00

RECORDS _ _ )
.- E B , e .
A.B. LECRONE COMPANY . ) ' _ . - / '
. » Rhythm Record Company K ) ‘ ,
819 N.W. 92nd Street . ) . . . ) .
_ Oklahoma City, Oklahoma 73114 ’ Pt .
- - Prééchool Phy51cal Fitness (Level K) .- 5.95 s
" .Local Record éxoges ' I
. . ‘,( ) " ~ - 1
‘ ' Swinging on g Star [Level K) ’ 1.00
. Raflections - Vicki Carr (Level ¥} '~ ) d -1.00, s
Everything is Beautiful- ~ Ray Prikge..(Level 1) - . .00 _

.. 9 ‘. 1 T o ; . ' : : ) o
ERIC~ 7" ’ T 3‘8r7 S - '




LEVEL "6 "

-~ WINSTON PRESS
25 Groveland Terrace
Minneapolis, Minn;~ 55403
Mr, Jack Dickerson, Sales Representative

’ e

Values In Action - -

“Terry Takes A Ride"’ R
-"“Its All Your Fault” ‘

oy ur ‘ .
AUDIO VISUAL SERVICES, INC. (Westinghouse)
2310 Austin Street ‘ .
Houston, Texas 77004 .

Mr. Richard Hunter, Sales Representative

Our Values Series

4

. "Equality: Does Equal = Same?”’ — 3 ) -$ 16.50
PHOTOGRAPHIC LABORATORIES ' L
1926 West Gray - \ : -

Houston, Texas 77019
-Mr, Bob Drake, Sales Representative

A - ""Basketball Game"’ . - ' 1 i $ 15.00 . -
LEVEL 7 AU ' -
- ’ N .ﬁ‘%\ . i '
PHOTOGRAP ORATORIES ‘ — ,

1926 West Gray '
w7~ _ " Houston, Texas 77019
. Mr. Bob Drake, Sales Representati

A

“Wanting A Bicycle” \ ' $ 15.00
" Advertising”’ - . $ 15:00

‘!LEVEL 8 . . -
AUDIO VISUAL SERVICES, INC., (Westinghouse)
2310 Austin Street_

Houston, Texas 77004 .

&  Mr. Richard Hunter, Sales Representative

_ “Life on the Rocks” (3 filmstrips) - . $°59.00 -
B 8UIDANCE ASSOCIATES .
o 757 3rd Avenue } :
’ " New York, New York 10017,

| . ;'Develc.ming Values (Parts | -& If) ’ $ 4150 .
| . "‘Shaping Identity (Parts | & M) 41.50 :
L. 188 TTOTAL 528400

[
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